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"Ten million Adult Americans above the age of 18 have had so
little schooling that they are virtual illiterates--they cannot
read, write and figure well enough to meet minimal demands

of modern life."

= Ambrose Caliver |
' Late Chiefofthe
© Adult Education Section
.U, S. Office of Education




FOREWORD

The General Federation of Women's Clubs conceives as
one of its special tasks that of lending support to the nationwide
effort to eliminate illiteracy in the United States and to give
assistance toward the solution of this major problem at the
internationai level. In this administration, we have chosen as
our theme, "To5trengthen the Arm of Liberty." We believe
one way we can strengthen the Arm of Liberty is through direct
efforts to reach and teach the 8.3 million adulis in the United
States, age 25 and above, who have less than five years of
schooling. These men and women are severely handicapped as
workers, as heads of families, and as citizens because they
cannot read, write, and figure at a functional level.

In achieving the goal of a totally literate nation within
the next ten years, many public and private agencies will have
to join forces. Courses of instructions of various kinds will have
to be organized and taught. New methods and techniques using
mass media will have to be adopted The General Federation
of Women's Clubs iniﬁally will stress two maiar approaches:

situation Ui‘jll:lng new meth@ds qr)d te;hmques,
(2) “C)FiefaﬁaﬁAlphébét " a new qppfcgéh to
helping adults Iqaarn to rec;d and write usmg

i‘elevm@n

;_Br:fh appraa:hes are EDD‘.IdEI‘Ed vnfal c:nd necessary lf a genmner;.jﬂi’

f?faﬂempi’ is mcde ta gffgck fhe céunfry s illn'erm:y pmblem an a o

nahanal s;ale

- Thls mqnual has baén prepared to md clubwamen in
.‘ develcpmg and carrying out either type of program.. In. some.

| 'cammumhes bafk gﬁpﬂ;aches may be used a* fhe Sq:fﬁ? hme.,_. E




The manual provides suggestions for planning and organiz-
ing literacy programs; samples and illustrations of course content;
and suggested criteria for setting up such programs. What is pre-
sented in the teaching phase of this manual will have to be
augmented by additional lesscns and experiences introduced by
the teacher. If handled with care, the manuai will successfully
guide the volunteer teacher in effectively teaching adults the
literacy skills. This manual represents the joint contributions
of Doctors Edward W Brice and Roy B. Minnis of the U. S.
in the teaching of reading and speech, The General Federation
of Women's Clubs gratefully acknowledges their contribution

as a service to our mutual concern for the uneducated and

a»(_m_fé_eg_ﬂ !
o i

Arnold

Mrs~ Dexter Otis
President
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CHAPTER |

THINGS YOU CAN DO

Each women's club or club membar can
gain strength and stature by initiating a
county or city=wide campaign to inform men
and women that:

l. Adults can learn whul'ever they need to knaw.,

2, The besl' time to learn anythlng is when you feel a need
for Iearnmg it = whether you are 16 or 60,

3. New methads Qf feachmg ermble adulfs h: acquire the L
skills Q‘F readmg, wnflng qnd flgurmg ina few manfhs. .

4, M;:sf |¢;bs new requ:re warkers wha can reqd and wr:fe. . '

To. mlflafe or lmprave a Pragrarn Qf adull' |l|’eracy e ducai‘mn,ﬁ" s
fhe w::men 's club or. c:lub member should Sl T e




3. Encaurcjge cdulf students to ai’fend classes for adults
- which are already qusxmzed '

4, Cooperate with other organizations in the community
and jointly develop a program of action toward
beginning classes very soon.

5. Supperi good ],:E:Qi&]cifi@ﬁ for adult education.

-6. Teach classes whenever you are prepared to do so.

" The Role of Stoje Government

y=

Many states have. Ieglslahan desngned to: i:"t‘:!nf qufham‘y to
local districts to carry on schools and classes for adults. In some
_instances these laws make: mcmdatcry the afferlng of certain i'ypes
of classes. New York, for example, ‘passed a law.in 1918 requiring
~ the: campulsary maintenance of evening schools in -which required

"rsub|e;fs usi‘ be fcmghf Flgure l shcws i’he fypu:al ar‘gamzahan

FE “ State Gavernmenf :
e .(ch:m:ml Ald For: Adult Educafmn)

i
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School District Government
(Local Finance)

l

Superintendents
Local Directors, Adult Education Principals,
Supervisors, Counselors

Teachers of Adults

Adult. Sl'udents

“The significance of the creation of this kind of crgamzahcn '

llés in the fact that where such an organi zation exists there are
“excellent opportunities far caaperahen qnd cgcrdmahan of
hferacy effcrtsar . |

" How To Use Existing Facilities

Mgny lgcal bcqrds Qf educdhan are apenmg publu: schc)clsi:f -

" ‘—,..FGI’ clqsses in. llfergcy gnd ‘.ihzensh!p If is. lmpcrfant fo kncw

L .".Defgl.s D‘F gny adulf educahen pragram can. be e::sﬂy abfalned :":' B
-Fram thé bﬂgrd anci shauld serve as i'hé basns for. plqnnlng a h:tal S e




for adulfs, then ::Iubwamen and valunfaers shguld wark with the
board's program and under the guidance of the local director of
adult education. In no case should competing systems or programs
be established. It is good to remember that the primary responsi=
bility for providing educational opportunities for all citizens in
the community rests with the board of education.

Where a local board of education does not provide any
aduit education classes for illiterates or where these classes
are inadequate for the needs of the community, it is often
possible to persuade them to expand on the basis of demonstrated
need. In some cases where the local board may not be able to
provide classes, or adequate classes, cooperation in providing
classroom. space, teaching aids and general guidance will usually
be abtalnad —

In the actual setting up of a volunteer program, the local
board of education and the public library witl usually cooperate

even where they cannot extend direct aid. It would be advisable,

where suitable, that someone connected with these agencies be -
- asked fo serve as members of the committee.

, Arm:ng the clubwamen and val\unteers a prafessmnal i‘eacher
can prabably be found to take the mlhgl responsibility for the
curriculum, and also for training a group of volunteers to' help

~in the program, or take it over eventually. In selecting

volunteers for training as teacher the prafessmnal should; where—

ever possibie, choose those who have been teachers previously, or

who have had some courses in- pedag@gy alfhaugh fhey may not .

. :~_rhave had dlrecf feuchlng EXPErlence_ i

| AS a t:lubwaman you WIII; af course, knaw fhe Ieaders Qf the' sl
i General Federahcn fﬁWcmen s Clubs in ygur dlsfrlcf, Sh:fe,a cmd
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Using This Manual

This manual is not designed to be a complete course in
literacy education for the first level or grades 1-3. It is ]
suggestive of the type of apgoach which may be successfully
used by a volunteer teacher in Qrgamzlng and i'eachmg a |
literacy class.

The first section following this chapter gives a full
explanation of "Operation Alphabet" and how it may be used
in a program designed to reach a large number of adult illi-
terates in drélcxtively shari periad of time.

Following this section i‘here are Iessar\s in talklng, reading,
writing, spelling, arithmetic, health and science. These
lessons do not represent the full treatment which should be
given to these important aspects of literacy at the beginning

level. Additional work will be required, and this work should
be based on the "Basic Essentials Chart," which is-at the back
of this manual. Supplementary maferlals of a great variety
will be required for enrichment - For additional materials and
information a brief list of Selecfed references appears af the
end of the manual 5 : L

-

Suggésfed Cr:%er.c: far i'he Sele::han cf

Teaﬁ:hers far GFWC Spansared Llferat;y Classes o

Has' servgd as a feacher dunng same permd e¥ her e
IIFE_ o e
= 2 ;is vufnlly mferesred in pegple and fhaﬁ‘ pn:gress

| 'rgfher than in sul;qect _maﬂer per se. e

f,rf_:Hqs al Fl‘exgblllfy of persc;_
toward educa _(’n_ whn:h




audience while elementary, secondary or
collegiate students are a "captive" audience.

Has a high leve! of patience and tolerance for
persons whz:s raay nof cz;:::p&ar to be rapid learners.

Has respect for others and their experlences as
they perceive them.

. Has crﬂah\ufy and mgénmty in develapmg

materials.
Has high,emetiﬁan] sh:biliry and Ic:w bciling painrf_’
Wllhngly parhclpafes in cr:enfatmn program to

understand special materials prepgred for adulfs
aﬂd haw to use fhem. R D B

' .Pgrh:lpafas in i‘rqlmng prggrqms i'a lec:rn fhe
psychology of the adult, aduit Ieammg prlnmples, o
‘materiai cvailablhfy, and aurrlcuium develspmenfald

techmques and- uhhzahc‘;n. E

Has fhe remperqment and lelli’}l to wark wnfh Im:tzl o

'éduﬁ:ahgngl aufhcnhes as d "pgrtﬁer. "

2 L T R
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WHAT YOU ARE GOING TO TEACH - AND HOW

Readmg, Talkmg, Writing, ngrmg,
leqzenshlp and Listemng

You have organized a class by using good motivation and
encouragement for adults to enroll. They are in your class
because of self-determined needs and because in the actual
working out of their lives they find further Iearmng necessqry

and desirable.
The meeting place has been c:‘urefullly arranged. It is

clean, comfortable,  well ventilated and lighted. You
have the necessary equ:pmenfs-blgckbaard eraser, bulletin

board, chairs, tables, and storage space. The meeting place

may be ina ‘school, home, settlement house, c;lubmcrn, a
Y.M.C.Aor Y. W. C A., cemmunlfy c.eni'er, si’ére, c:hurc;h

a Fgct@ry, a hall, or basemenf

~ You are regdy to begm Whare and how shc:uld yau
start with 20- 30 adults wh:: are eager to Ie;:urn‘? A Few o

, suggeshcms mdy be helpFuI

e . Ee fneridlyi

2 Get acqumni‘ed wnfh yﬂur SfUdEnts. | _ ,  e

3. Reccrd fhe pertment mfc:rniahcn abcuf esﬁ:h one. I e

e 4 DISEUSS InFQI'ﬁ'lG v whafithey wouldliketo =

accamphsh in the class.




Introduce the first subject matter.

In classes of adults who do not understand English
give each member of the class a card on which is
printed his name and address, the number or name
of the meeting place, and the time for the meeting.

The ;Ré:'le? of the ,VQ!Uﬁi?é'?ffoeachéﬁr

The quality of literacy inSfru:tign can be improved if the
teacher will, in all classes where the adults undersfand English’:’

- will be successful

Make use of many kinds and types ch audm—wsu::l
aids such as charts, pictures, pamphlets, flash
cards, and magazines whlc.h reque to fhe h:plc
of the lesson. :

Vary'thé métha‘ds and 'téchﬁfques DF 'ihéfr,uc;ﬁc;'n; |

PFQVIdE rnc:ny appﬂrtumhes far pr:rhc:lpahan af

the sfudeni’s. -

“ whlch fhey need cancernmg fheu‘ everyduy affdlrs. A

 Make use of the. Ilbrary, hamemc:kmg, health
-and ather Fﬂ;llmes and services whenever 5

lucation authorities




9. Keep accurate records and reports of the class.

10. Plan follow-up work with the students.

In all of these activities care must be taken to insure a mature,
approach. For adults who understand English it is best to use
the correlative method of teaching. This means that reading,
writing, speaking, health, science, arithmetic, etc., should
be presented as a total or “whole" experience for the adult
and not as small, sepqrc:te bits and | pleges of knawledgei

The unit mefhad of teaching lends itself to the teaching of
adults. The development of a unit must include four things:
|. The working out of a unif must be the answer to
gdulf—undersfcﬂd prablems af qdulf appeql and

interest.

2. Listing of aims’ and cble:hves. What Iearmng must
the ﬂdulf get from this mai’erlal? :

3 Llsf]ng @F everydqy achvmes i‘hgt must be pgrfgrmed
by the adult in’ vv@rkmg ::uf i’he unlt |

. 4 Checkmg these achvmes wﬁh the fgal sub|e;rs
(readmg, wnhng, anfhmehc. essenhals)

._What shculd fhe "‘teac:hmg ::F a 'umf:'nclude‘? -

I_ The adults must-;be welriprepared h: desnre and rc ',




4, Time during each meeting of the class must be
set aside for all kinds of related drill wcrki

5. The teacher should make an outline of all
subject matter taught and check it agé nst
the list of minimum esseﬁmls whu;h are i m
the back of fhls manual i :

6. Nothing should be done for show or window
dressing. The work must be honest, or
unsatisfactory qurnlngs will take place.

A Great Big Caution for the Teacher

Inexperienced teachers of adults may be inclined to go
too fast and not be thorough. Be sure to include all lear nings
that are possible. For the first level of Ilferacysﬁappmxlmafely
the first three grades of the regular school system==_at least
240 hours of classroom or classroom and job related training
will be necessary. Experience has shown that this amount of
‘time may be much reduced if classroom instruction is enrich-
ed with a liberal use of audio-visual instructional materials. =~

; Basié Esséhfidls'tabethuéhtx

The :lassrt::am or fhe ﬁ:rmql |§c:rnmg sﬂuaflon mgy  be
~an enhrely new world for the adulf ~ He must be mfarmed
'as to whgi‘ is expecfed QF h:m, und m furn he musf be glven




M S S e

lists 17 causes for drop=out,.

Cléss canﬂicfsﬂwith warkmg hours of students,

lllness or al‘har adulf prc:blems af ht:me. ‘ |
. Sfudents sc:clal mi’erésfs ccmpehng‘ R

- Too much expense or i'lrne c:onsumed in. e
= frc:nspcrfahan. L -

Poor teac' ag; teacher's lack of interest in the
group.

Poor grauping or placement of students.
Class size ~~too Iarge for pérsanal attention.
Student's needs not met.

Sfudent has not been made to feel that the need
for “Iearnmg never ends, "

Poor equipment and faci ities.

Stairs too difficult to climb; seats too small.

Loss of interest by studer i; Iack of ability or
skills.

Long :_hal idays and nu'mémjs_ hélfidc:ys:.‘




this so much the better. It is doubtful that an individual can
become too literate!

Examinations

The traditional testing program of subjective examinations
has no real purpose or place in a literacy education program
at the first level. Emphasis should be upon demonstration and
performan-~ of a very practical sort. Can the adult read well,
write a simpie letter, and solve number problems up to a
certain level? How well does he accomplish these things?

~ Adults are generally afraid of examinations and this is

particularly true of adults who dropped out or never attended
school. ‘Examinations in the llferacy program shc‘;uld not
enhance these Fears. |

HOW TO USE AUDIO=VISUAL TEACHING AIDS

B Visual and audm-v:sual alds are a VItql parf of fhe llrer— S
acy teaching process. - The picture, the p@sfer, the. wgrd on
the chalkboard, the map of the United States, are all -
lndlspensable visual aids ::Iarlf'ymg and strengthening fhe T
_sublect matter. fgughf The. fllmsfrlp, ;ambined wnfh re;ards G
is an. audlaﬂwsual mstruc.fmn i': nglis mbined




|.  Be sure that each adult expeﬁencés a feeling of
success. Emphasize that the class is not a course,
that it has no specific beginning or terminal point,
that the student is free to enter when he wishes and
to remain as ‘le:;sng as he*is'"geﬁing something."

2 Plcm fhe program qnd Iessgns wnh i’he adv;cé of
sfudeni‘s. RS

b A i e
U Al e A R B A v

o
b

3. Be g nmg gnd endlng the cldss on hme.

S

4. Haldlng The clcss at a time and place convenient
for the sfudent "

Gk R

5. Keepmg fhe c:lc:ss where poss:ble Qpen onan -
| gll-y‘eqr rgund bCISiS. , : |

;:fi;:;rEsfabl|Sh|ﬁg sgund gmdance gnd ccunse!mg




12, Taking an interest in the adult and his total
situation.

13.  Freely giving extra time to members of the class who
have been uncm:idably cjbsent— -

14, qumg talkmg Qppartumtles ﬁ:r the students wha are
learning to speak Engllsh '

"GPERATICDN ALPHABET“ |

tht It !s ! C HowltWorks

. -"Operataon Alphqbet" isa new gppmach tc: helpmg qdults“
Iearn to read and write. It cnmlsts of 100 half=hour television
lessons on video=tape whu;h are shown five days a week for 20

weeks. The adult student uses a TV Home-Study Book at home
“to supplement and remﬁ:rce whet he Iearns ?r; ' the TV Iessans.

S The adult wht: cgnscientmusly Fallews “C)pergtmn Alpha- L
B N LI ;»gbet" throughout the 100 lessons and who studies’ and: pn:c:tlces N
L with.the TV Home-ﬁStLgy Book will & _;qulre ‘a basic reading
5 R v’dbllll‘y Hewﬂl*-ecugmze, und rstand, ¢ 'd;be ableta learn S
i f;:,fmore words”":"" ' 2 to on signs




insure its success, three basic considerations have been followed:

|. The program must be educationally sound.

"Operation Alphabet" was carefully designed and
checked over a period of two years to insure its
soundness. It does work.

2, The cost to anyone must be held to a bare minimum.

The films for "Operation Alphabet" are loaned to
TV stations without charge. They are provided
through the courtesy of the Annenberg School of
Communications, University of Pennsylvania;

the Philadelphia Public Schools, Division of
School Extension, and Station WFIL-TV of Phila-
delphia, Pa. The TV Home-Study Book costs
only $2 and is prinfed on high-quality paper with -
an extra=sturdy cover and binding so that it will

- hold up under heavy, daily use. Mass praduchcn

techniques have brcughf the cost down to this

‘affordable level. The books are avallable from fhe |

National Assaclahgn of Public School Adult
‘Educators, 1201 Slxteenfh Sfreet N W., |
Washlngh;n 6, D C.

3. A sklllfully desngned pragrqm af publu: mfarmahan
s necessary. L -

| Reahzmg that the success of "C)pérahcn Alphabef“ o

* depends toa very large degree on the gblllfy to
reach those in the’ community who need it, a large

. variety of pramahenal materials. have been prepared
- foruse in the c;t:rnrnunlfy. quy of these materials
- are pravlded to the ﬂammumfy ﬁ‘éE. | C)fhers are

";a\fmlable at low. cost.

R L !g,j“g ;_«.l:"*,' o




"Operation Alphabet" already is well under way across the
Nation. Scores of communities have shown the program or are
scheduled to show it. Response to the program has been highly

enthusiastic.

Television is an especially effective means of teaching

illiterates because it provides them with the privacy they demand.
One major reason school-centered literacy programs have not reached

more non-readers is because these people rebel against revealing i
their educational sharfcgmmgs—ssharfcammgs which many of them
have successfully hidden for mcmy years. | ;

"Operation Alphabet " on the other hcmd can reach a high

per:eniﬁge of non-readers in a community and prc:wds‘ fHEm with
" group mstruchan" in an mdw:dual situation. '

One of fhe most Frequent complaints of nferacy education

teachers is that most of the material availaBle to them is childish
in content, "Operation Alphabet," constantly aware of its
audience, directs the lessons toward the readmg needs of illiterate
~ adults and the world in which the adult lives. ~Lessons center on the -

reqdmg involved in typical daily activities such’ as boarding a bus,
~ going to the pasfﬁafﬂce, visiting a friend, l:uylng groceries, pic=
‘nicking in the park, reqdmg a letter from u friend or relqhve, and
ﬁndlng one's way cb@uf ina hcsplfal v R

Clubwgmen across Amen::a can plcxy a wh:l rele in the
- eradication of illiteracy in this country as millions a!ready have -

in communities where "Dperahcﬁ Alphabef" has been shc:wn Whai’ ROERE

can they dc:? o

E erfe fcr lnfﬂarma'mn gbcuf fhe pragr‘am., Address
- inquiries to: "Operation Alphabet," C/O'The =
P VNCﬂ‘IC’ﬁEﬂ As*-;acmhan DF Publié Sshc;cnl Adult Educafgrs, '
- IZOI Sleeenfh Streef N W_ ; Wﬂshmgtcn 6, D C




N

Encourage the school systems in their communities to
endorse and sponsor "Operation Alphabet. "

Encourage the school system to establish adult
elementary education classes if none exist and

to provide them free of cost, or at very low cost,
to adults. (Most of the persons who need and
want basic education are not able to afford
tuition fees.) '

- Study census tracts of the community to locate

adult illiterates, then concentrate information
ajbauf “Gpérai‘i@n,Alphabef" in those areas.

QFFer to serve as q’ "hEIPEI'" to thase adults who N

request help

Watch the series to undersfand whaf and haw !'he
adult is Iearnmg.

Sugge*’ied crltena ﬁ:r the selection of “helpers“ for i‘he

Dperthn Alphabef “Iearmng—llstnmg“ graups-

Is not candescendlng to persons of lcwer socic-
~ economic and educahanal Ievels. g

Tends to be well I:ked by athers even fhose
g wnfh wham she dlSagrees- S . :

‘Gives service in a manner whu:h refle;fs an
; athtude cF bemg the bénechfcr af fhe expenence. .

“Is wnllmg and daés parhc;pgfe ina shari' GDUfSE ’r ‘
- orientgtion: pragrgm, on. technlques of helpmg
E ne:g‘-amrs lem‘n ina gr@up via. félEVISIDﬂ |




5. Willing to report results to GFWC and local school
authorities.

It is important to remember that the best televised program
for teaching illiterates is the one which effectively mobilizes the
total resources of the community. In this kind of organization,
the school has an important and crucial role to play. |

Due to fec:hnlcql difﬁculhes it may be IFﬂpGSSIbIE to
schedule Operation Alphabet in your community, Whether or
not Operation Alphabet films are available, every community
with a TV station should explore the possibility of citizens
working together with representatives of the TV industry and

public education to develop and promote a televised educchcnal
program for adult illiterates. The combination of educahancxl

resources of the schools with the technical knowledge about
broadcasting on the part of the TV stations shauld provide the
basis of partnership that will make an important contribution

to the educational welfare of the community. - Several 16mm
films of Operation Alphabei' are available for loan to- club
women in communities as a- sample of a felev:sed Ilfél‘ﬁf;y |
program. . Prints of the film ‘may be secured on request fo the -

‘National Association of Public School Adult Educafars, |
,I?DI Slxteenth Street N W., Wc:shmgtgn 6 D C
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CHAPTER 2

LEARNING TQ TALK ENGLISH

The Foreign Born

manual is sto sht::w féat:hEl‘S hgw fhey Caﬁ |
feach fhe use c;f Engllsh Iangugge to

| the Iaﬁguages which are bemg spaken —

by ihe members ::F the ::Iass '

The experlencés fhraugh whi:h the sfudeni‘s wnll learn i*a |
h:lk may be begun at the first session: of the class. The
students will learn to hear and speak one sentence and they -
will hear the teacher greet them gppmprmtely and dismiss: .

The manual pmwdes ﬂ:r the beglnnmg D‘F f@ur kmds af"




Repetition to C%gin; Facility and Self=confidence

Each day the students should learn something that they
can continue to use in the class and with other people outside
of class. The sfudenfs will have used the sentence so many
times in the first session that they will feel eenf:denf dbouf
using it elsewhere - |

Ablli ty to Hear and Imitate the English Lerzgg_eg: |

The students will become able to imitate the teacher's

~ sentence intonation and | prenunenehen They will have made :
'many repehhens of the sentence in group respense, mdl\nduelly, '
and in talk with other members of the class. - Moreover, they '
will have learned te hear. English as. itis speken with its words
run together as if a sentence or a phrase is one ienger word,
and they will have learned that one sentence may be made of -

‘two phrases. They will have learned to listen for the indivi=

, duel words and Fer fhe eeunds e‘F some. eF fhe werds S

~ Correct Pfedueﬁeﬁzei? 'rheLeﬁguege seuﬁag‘

The efudents rnc:y Iea;rn fe epegk Engl_lsh w:th ﬁﬂ;FGI'EIQﬁ L




‘

This is my name.
This_is my name.
This is my name,

Note that these four words are spc:ken in Engllsh as if they
are syllables of a longer word. The long word always has an
accent on at least one of the syllables. Every thought phrase

is ||ke a lang ward when we speak |I'. We d:: not- have to call

they are fhlnhng the me::nmg coF fhe phrqse. lF we are fhlnk- :

‘ing the meaning, the voice behaves in the English way. It is
‘best never to use the word emphasm because there are so many

kmdmphaﬂs._
Is LIE my name?
: Is thls rﬁy ngmé?
vrls i’hls_y name"*’

Is thls my name"-‘ -

ln the fc:ur wc:rds ef fhe' senfem:e are? Flve A

Sl




to make a z or an s sound. The students can see
the teeth open to let the vowel sound come out
before they chop off the breath for the s of this.
They can see the teeth open and close again to
make the two sounds of is. They can see the lips
close to make the m of my and then open wide to
make the vowel sounds of the diphthong at the end
GFEL: While the teeth are apart for the diphthong,
the students can see the tongue fit behind the upper
front teeth to make the n of ndame. They can hear
the vowel scund for the a afﬁgﬁ‘lié come out while

' fhe Ilps are clcsmg for fhe Flnal m.

Thmugh@ut the sessions fhe teacher -
realizes that because some of the sfudents
speak no English she cannot’ depend upon talk -
‘m har feachlng She fhereﬁ:re hqs fc dramah?_e

'undersh:nd what she is sqylng or. Uﬁhl they can:

- express their own .ideas. The' l‘eacher can have -,
pictures and dishes and other small things fo be |
used to make fhe meamng :Iear e '

| v,‘,i,Mustermg fhe Namé:"'_Sgunds af fhe’f"(:ansenanfs ' e




The teacher should haveher name in large

size print on the chalkboard and on a strip of
oaktag or other heavy paper. She should also
have it typed or printed on cards to give to the
students. She should have each student's name

prmfeq or typed an cards for the students to use.

in the class exercises.

|. While the students are coming in‘tdthé,.
room for the class, the teqchEr greets
fhem with enher gaad marnlng ' gcmd

~_see that the three are the same, PIHS | S
’ f'.the carc\fl} on. her shgulder,

is gppraprlqte.

The teacher prmts her name on the
chglkbaard | '

She’ plm:as under it her name prmted
on-a strip of tagboard of paper, and
has the studeni‘s see. i'hcﬂ both are

‘alike except in the size of i'he Ietters? g
She fhen shaws a sma-i :grd on whlt:hf. S

her name is typed to let the sfudents

fheri says

My name is |




held or touched or pointed toward.
Included in 'the wcrds gnd fhmgﬁ are

ﬁrsf cf fhe surnames af fha studenfs as:

This  is the letter ==——-,

6. The teacher has the students say i'hls o / Mary Smith ‘ |
while they pick up things, eachone  [__~ M
imitating accurqfely, with the tip of
of the tongue passing slightly between

“the teeth and drawing back so that the =
teeth chapfaff the breai’h stream. to. make -
a gcaad s. : e

S T R 0 AR T2 st

The feax:hef putsén each desk q pin and
_i'wa cards on whlch the ndme c:rF i‘he

N

Thls IS’YDUI' narne IR L

8. ;"The teqcher indlccfes thai‘ eaeh rnernber R
o 'Df the class is to pin one of hiscards = ... .~ .
~ on his shoulder while all are saying the '/Ffé)%k Verekaf -

- '?sentence

Thls ls iﬁ'yvnamé. S

9. ‘A,The feacher and ihe sfudents hgld up
CoE fheu! name cards R o

S ;,E,];i_;The téac:her‘pranaunc_ each ward»_dls




g,

/ Q"ex/ Eféz ‘

_byyinm

vcwel saund camesauf béfore hér teerh

see her Ilps c;lcse to make the m af q_‘lz.
‘They see her mouth open to make the

dlphl‘hongal vowel sound that is spelled
They see her tongue touch
behind f,E!‘ upper. teeth to make the n of

~ name. They see her teeth remain open
. ‘and her tongue falling to-the bottom of
.her mouth while the vowel saund in name
- is made. They see her Ilps clase to make :
"'-'fhe Fmal m saund e R

ff,The sfudenfs prac;hce fhe qenfence in BEN

graup respcnse, then lndlwdually

_,Il. The sfudeni's separafé mh‘; graups af twa




S G e - ‘ - :

(illustrates with a :izip of thin paper that breath comes

from the mouth before the lips close to make the wh -~
- sound. The aduifs can see the hps open - ﬁ:r fhe Vt:wal' o
~ sound to_come out while the tongue is mcvmg from -

o feei‘h far fhe i’Q’F whﬁf (hwcﬁ)

o PI’D!‘!U[‘!EIGTIGI’I of your. sht:uld let the students. see.
fhat ﬁ:»r i‘he y D‘F yc;ur fhe Ilps are si‘reh:hed

Lesson 2

Addmg fhe Sounds of h, 1, iy t, w, wh (hw)

Words: | Mr;, Mrs. , Miss, what (hwat), your, hi, hello

|. Greeting. (The Teacher greets the students
appropriately according to the part of the
day, and helps them locate the letter at
which their names are filed.)

2. Review. (As each gets her card, she says
her name. )
Miss Jones

Pupil. This is my name.
3. The teacher touches her own name.
Teacher. This is my "na;me;

My name is

- What is your name?

_ The teacher says what in slow motion. She

the bottom of fhe mouth to touch bahmd fhe upper ,

In I|ke ‘manner fhe i’ec.u:her s SIDW mahan o Mrs. Smith - 1




as if to make the name sound of the letter c.

They can see that the tongue is in the bottom

of the mouth and is pressing against the lower
teeth. They can see that when the y sound is
finished the lips begin to become rounded. They
can see the tip of the tongue begin to rise to make

the sound of r at the end of your.

4. The students should be able to undgrsfand
that the teacher expects them to tell what
their names are.

SAM ADAMS

Students. My name s ===mm ==m=m, — « -
6. The students circulate saying fo each — ,gzz ,,

other, with the assistance of the teacher | Adms
if help is needed: -

Teacher. What is your name? MY NAME 1S [

Students: This is my name. What is. yﬂur
name?

@
1
ri
5
]
B4
3
2
2
E

My name is ===== =====, What is
- your name?

7. The teacher takes the name card of one
member of the class, reads it, and en-
courages all of the aduli’s to prach;e
‘saying fhe name.

i R S S R e it

' - 8. The teacher draﬂ:ahzes hello and secures
? prachce fhrc:ugh dramahzahan- :

9. The tew:her does the same WIth hl P ,ef: '
students should reahze that the fwa hava
fhe same use in Engllsh

ERC P38




10. The students practice all of the greeting
words.

Il. At dismissal time the students file their

cards, showing them to the teacher and
each cher, sgying the letter at which

As the class is dismissed the teacher tells
everyone goodby.

Lesson 3

Adding the Sounds of b, d, and g

Words: goodby,. that

I. Greeting. (The teacher collects the name
cards as the adults get them.)

‘2. Review. With the teacher's assistance when
it is needed, the students talk, using what,

your and hello w:fh each cfher 's names,

3. ‘The fea:her pcunfs to her name buf dcses not
touch it and speaks. |

Teacher. Thi&:t . is rny name.

4, The feacher lndlcafes that fhe studenfs are
to point. to i‘héll’ cards e

Students. ,That, o js,my name.




5. The teacher points to several name cards,
designating each name.,

THAT 15 MY
NAME

Teacher. That name is your name.

That is your name.

6. The teacher indicates that the students are
to point to her name. Students. That
is your name.

7. The students practice, Zramatizing the
meaning.

8. The teacher uses the familiar sentence forms
while she picks up or touches or points to
various things which are near, but she does
not expect the students to say the sentences.
She knows that they are developing an inner
sound response while they are listening and
looking. They are hearing the words and
seeing the lips and tongue and teeth while
the teacher is producing the sounds. More=
over, they are not making any incorrect
pronunciations.

S RN e AR e RS L B

- If the teacher uses the following words in
addition to those already learned in the first three
lessons, the students are hearing all of the language
sounds: ' :

~ knife  fork  spoon  cup. tooth brush
plate glass  vase  ring.  hair brush

0 saucer book . pencil card tape measure.
~clock  watch  chair  seat  soap

29.




9. When the teacher is ready to dismiss the class, she says

goodby in slow motion. She calls attention to her throat
muscles while she is beginning to make the sound of g.
She indicates that the pupils are to put their hands
under hers and their chins to feel and hear what is
happening. She calls attention to the way the tongue is
bunched bei.ind the upper teeth to make the d sound.
The students can see the teacher's lips close to make the
b sound, and immediately open to let the diphthongal
sound of the letter i come from her open throat to finish
the goodby.

10. When the students file their cards at dismissal time, they
should say the name of the letter at which the name is

being filed.

Il. While the class is being dismissed, everyone should try
to say goodby.

Lesson 4

Askmg Gnd Answermg Queshans

Words: book, no, not, pencil, yes

l. Greehng.

2. Review. - (Af rhe files the si‘udents leok ai‘
C fhe letters whlle saylng them from A toZ.)

3. The feacher has the studeni‘s use pencll

. Vuﬂd bﬂ@k in SEI’!‘EDG% Teg;her.r : T71|sﬁ|5_
a pencl + What is thls? Thls is g bcmk L
E Whaf is thls‘? ' e

gt




4. In small groups the students practice using
book and pencil. The teacher listens and
gives assistance.

5, When a s%udenr asks fhe faaéher iF sc:meihing

of the twa wards.

Student. Is this your pencil?

Book

Teacher. Yes, that is my pencil. Is that
your book?

Students. Yes, that is rny book. Is that
your pencil?

6. Pairs of students ask and answer the question.

7. The feasher answers a quesion with a nega—

Student. Is that my book?
| Teacher. Nc, fhis is not your bc:c:k;

8. The studénfs move about the room qskmg and
: answerlng questmns.

After each queshan and’ answer, have gn:up

repehfmn of bal'h queshsn c:nd answer. b o Dlsh
Q. What is this? | Thus isa dnsh Q Sﬂu:er
 What is this? Thaf is a cup, saucer, ,_.,Iafe, —




Where is the brush? The brush is in my
purse.

Where is your purse? | My purse is on my
desk.

Is this my ring? Yes, it is your ring.
Is this your book? No, it is not my book.
Is this my dish? - No, this is not yeuf

- dish.

Where is the book ? The book i3 in your
purse.

9. The students file their names.

10. Everyone says goodby as fhe class is bemg
dismissed.

Lesson 5

Addlng the Sc:urid of k

Words: can, knaw, me, see, tell, yau, please

l. C%réefing a‘ﬁd’ Réviéw;', -

2. Usmg l‘hmgs whici‘n fhe students can see .
- and words which fhey knaw say such |
- eEﬂfEi’lﬂES gs

| can Séfhlg ——————— Can you see
o fhss —'a—f;— —————? S

32




3. Pairs of students practice together, freely
asking for the teacher's assistance,

4, Dismissal, everyone saying goodby.

soon to follow, add the words did, do, had, have,
it, saw, seen. These words are used by the people
“which the adult students are hearing == or are trying
to hear. The purpose of the lessons will be better -
served if the students learn to use the correct form
of the verbs. Much practice will result in good
usage. A bit of prevention is worth any amount of
remedial training. '
The students == in group repetition and then
" in pairs =- should be given much practice with such
senftences as: o

Did you see the =—==memmmeeen?
Yes, | saw the ====mmmmm——-,

Do you have a =======m====?
Yes, | have g ====m=manaax,

'Did you have a ====-- mm———?
“Yes, | had @ ==~==m=awama, -

AR B e O e st

B

Have yéu had @ =m=—m————
" Yes, | have had a ==mm=m=mmm=m,

Have you seen g =======m=m==?
Yes, | have seen @ ==m=m=m—eame=,

~ Use the questions with it, omitting the
article a. | S

Use no instead of yes.

‘Use we instead if I,

g i T N
T T T T




Lesson 6

Greetirig Words

Words: after, afternoon, before, evening, morning, noon, time

|. Greeting and review. (Questions and
answers, and good)

2. The teacher provides a clock made of
paper with movable hands set at 12,
has the pupils touch the 12 and say noon.

3. On a clock which is drawn on the chqikbcard
== or areal clock == rhe teacher draws a
line around to the leff from 6 to 12.

Teacher. This is rhe Hmé befcre nhoon.

4. The students ﬁiévé fhe hands of their clocks
fromé6 to I!, and join the teacher in repeat-
ing what the teacher has just said. :

5 The teacher draws a Ilne araund i'cs the
right from 2 to 12 and have the sfudenfs do

~ the same whlle she says “Gt:x:d morning. "

She dn:ws dnafher cm;le on l'he chalkbazzrd

marks it as a clock with.12, 3, 6, 9, makes
~a line around from 12 to nearly 6, has the

students do the same: while shé says, ["Gm::d :
| «:ffernegn "o ' i

',‘She drdws a fhnrd cl@ck "nakés a Ime from
~ nearly 6 to about 9, has the students do -
j ;f'fhe same. whlle she says,‘ :"C%cad evenmg
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6.

The feacher Iea’ves fhe room saying

She gives the greehng Wthh is
appropriate to the time of meeting.

Pairs of students demonstrate the
greetings with the remainder of the
class as audience. They then practice
conversing about other things.

The teacher uses such sentences as:
Now, it is afternoon. (evenmg, mgrmng)

and has the students do the same.

The teacher introduces such words as t‘!m,

are fine, how, I'm, today, and uses sen=-

tences which the si'udents are hearlng in
the:r environment:

Hellc, MISS ===—-=~_ how are ycu today?

I'm fine, thank you. How are you?

~ (How're you?)

10.

'Gaadday; Mr. 7_;__;!!3,_'_ How are you
~ this evening? (affernc:on, mc::rning)

che much group ﬂnd mdlwdual prachée

'whu“h the pup:ls see. the rﬁavemenfs aF

the mouth parts whlle wards are bemg

, arhculql‘ed

. DiSmissal_ '

Martha

Lours

Koberto

Camille

Cynthia

John

Cecr/

- Peter.

L/C’Sé? e

MC)’/“/G )




Lesson 7

Lecrnmg the Names of Thmgs (Nauns)

Words: a, can, cannot, clock, here, |, like, now, see, watch

. Greeting. Percil
Pencil

2, Review. (Talk, using yes and no.)

3. The teacher has the pupils choose an object,
or a picture of something from available
pictures, to use in sentences. The teacher
listens, participates, supplies the word
which the pupil wishes to use, and makes
a record of fhe new words.

%

4. The teacher dramatizes | can see and |
cannot see by holding an object where
she can see it, then putting it where she
cannot see it,

Teacher. | can see this pencil now. Can
you see this pencil now?
Sfudehfsi ‘-Y'es, I can see i’hdt'pehcil now.

Siudenfs Yes, 1 can see yc:ur book now.
Can you see my penc.ll‘? S

Teqcher;- Ng,;l canhcféee your pencil.

5. The puplls ask and answer queshans,
chacsmg wards frt:m plc.i'ures. - |




6. The teacher shows a clock and a watch;
and in slow motion while she is pointing ' )
to the numbers around the face of each : ey

uses here instead of this. _

Teacher. Here is a watch. Here is a
clock. A watch is like a clock.

~ Students. | can see the watch. | can
see the clock. A watch is like a clock.
"Here is a watch. Here is a cl:;c:k_

7. ‘Graups of sfudents fglk using wcrds i‘hEy AN
| remember ,

8. The sfudénfs shcw plcfures in whlc:h are”
fhmgs fhey wnsh to be gble to h:lk gbcuf. .

| 9.jDismissal_ ,,

 Lesson 8

‘:-'Céﬁ\/éﬁséﬁéﬁ:‘F’l‘déﬁceﬁ P e e i

T e SV e e e S R R S e

.Greel‘mg and Rev:ew

‘:."'jrr'4orsaunés in




In a slow motion pronunciatian (enunciation) the students
can see your lips rounded while you are making the consonant
] dnd fhe vawei whic:h is in gc;ad of gaad afferﬁaan They can

lawer Ilp for the f, then yc:ur' [qws cpen to make the f, they can
see your fongue as it makes the t; and they should be able to see

it while it rises to the top of your mouth to make the r sound. They
can see your tongue appear behind your upper teeth to make the n.
They readily see your lips rounding to make the vowel sound of
noon on their way to making the second n.

The ng saund iﬁ marning and evening is ncf 50 EGS“Y seen.
lusf as fhey can see it Far g qnd k

The fin affernaan and rhe v in evemng are made fhe same
except that the v is voiced and the f7s bre

When the students use thank you they learn to make the
breafhy sound of th. There will be no 'difFiculfy A spet:ker of
seunds if rrlgléimiéufh parfs are maklng rhe rlghf adwsfmenfs. “The
sounds seem to make themselves. Thus the brecthv th comes in
brearh and thank much as i’he VGIEEd th cames in H‘IIS and w;th,,

Moreover, the vowel saunds seem o cc‘.)rne carrecﬂy in rnast
words. Three sounds of e come in remember (r=m=mb-~r)

TG make fhe th sound fhe tip s:f fne i't:ngue has to come
shghtly béfween the teeth. When the tongue is between the
teeth it is :mpcsmble for it to help to make any of the substitutions
which are present in dialectal speech; for it cannot go behind the
teeth to make a dis instead of this, or trute instead of truth. Nor
can it be sﬁ;pped by the teeth to make ziss F@r this or wiss for
with.

After the pupilsrhave learned to make the voiced fh which
is in this they have no difficulty in making the breathy th which

38
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is in breath and thing. The breathy th seems to come whenever

it is needed.
Dismissal with everyone saying goodby,

Up to this point the pupils have learned so
many of the basic words that they should have no
trouble in using any new word that they or the
teacher needs.

The lessons from here on may be taught in
any order that seems to be suited to the needs of
the adults.

So far in the lessons there have been fewer
adjectives and adverbs than nouns. Here is a
suggestion about te aching good.

Have each pupil hold up a book or a pencil
for another to say the appropriate sentence.

Hold up a worn out book and a good book.
In slow motion say of the good book, "This is a
good book. "

Change the order of words with:

This book is good.
Is this a good book?

This book is not good.

This is not a good book.

The students should have experience in using greemecrg
meal time words. Pictures which illustrate meal /4 7
times are helpful. 7

39




The Past Tense of Words

The past tense of words such as ate, have eaten, went, may
be taught while making se of known words, such as ‘night, evening,
dinner, lunch. However, the students may have to learn the words
which fhey do not qlready know. They will learn fhese words
through using them again and again.

Conversation

Questions and answers may be made a basis for conversation. ]
The word where furnishes a reason for conversation. The teacher
may have something before the class, then put it down somewhere
and walk away. Later she may look for it saying, "Where is B
that =====~=~=-? Then she can pick it up and say, ‘'Here it is."
"This is where | put it. "

Contractions

The students should have experience with various commonly
used contractions such as I'll, 1'm, you're, isn't, aren't, they're.
They must learn to hear these in the speech of others. They will
be more satisfied with their own speech if it is the same as i'hc:i'
of others in their environment.

Continued Use of Knawn';:n;! New Words in Conversation -

The students should use both the slngular and plural forms

of the many things which are numed in the other lessons; and

of other words which the students have needed in the talking

they have been doing. It is important that all words are pro-
nounced carrecﬂy, with the accent on the right syllable. More~
over, it is important that the students skip over the unaccented
syllables and the unimportant words in each phrase. Much of the
dialectal speech is due to misplaced accent and a word-by=word _
arhculthn of ummp@rtqnf words which bregks info English - ]
sentence intonation. |

I
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Verb Tenses

The students should always use the tense forms correctly.
They should never use an incorrect form, even though they may
hear it in the speech of others in their environment.

The Third Person, Singular

Much dialectal speech results from incorrect use of the first
person, singular form in such sentences as He go. The clock strike.

Prevention is better than cure.
| eat breakfast. He eats ~===~--===, You eat m====m—=mm,
| sleep at night. She sleeps at night. They sleep at night.

We come to work. The man comes to his work. You come
to work.

We look at the paper. She looks at the paper. You look
af it. '

I have a book. The woman has a book. You have a book.

P!‘?C‘jﬁﬂé D'F "Thﬂﬁk YDU" ﬁﬁd “Ygu,gré ngc@mg“

The s%udenfs shculd early use the conventional terms in the
environment. The words that are needed are not difficult to speak.
Situations may easily be drdmahzed, illustrating their use. The

~ students will readily learn to say thank you and you are welcome,
and to continue usmg please. - |

As an excusa for saying thank yau, the teacher might indi-
cate that she wguld like to use s«:mefhmg whlch belongs to some~=

Dné L
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One good way is to give something to each member of the
class, one after the other. Indicate that each is to say, "Thank

you." Respond with "You are welcome,"

Make the gestures which suggest the meaning and say, "When
you give me a paper, | say 'Thank you, '"

Induce the pupils to say the sentence as they would say it:
"When | give you a paper, you say 'Thank you.'"

Have many repetitions with pencils, pens, bc:c:ks or what=
ever is available.

Plurals

the classroom.
One man. Two men.
One woman., Three women.
One book.  Six books.
A gentleman. The gentlemen.
The lady. . The ladies,

The teacher may make it clegr that two wards may I"ﬁéﬂn
the same fhmg. T

A man isa genfleman; Women are ladies. A woman 15 a.
lady.

Caniungﬁt}ns

, gcmunchans may be taughl‘ in an early lesson, as soon as
the students are talking: abnut any two thlngs.

4
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Counting

The students may be taught to count as soon as
they are talking about more than one thing which is
the same as another. From the beginning they may
start sounding the words they are learning. The
teacher may motivate this early counting by giving
the students envelopes in which to keep the words
- they are learning to use. Typed words on slips of
paper might be prepared if there is a multiplying
machine available. There should be no particular
effort to have the students read the slips. But later
the slips might be a'shabetized and pasted in the
beginning of a student dictionary.

Counting should be done first in small numbers,
and then in §'s, as a nickel, 10's as a dime, 5to 5

times five as a quarter, and 10's to 100 as a dollar.

Mf*i'é, More Than, :iow fM?“}'. N

~ The concept of more and more than should
be taught as soon as it is needed and can be in-
cluded in the conversation. How many should be
taughr ﬁrsf. B B

Ugiﬁg rher Names of the Letters of the Alphabet

From the beginning the students have been
‘using the names of the alphgbef letters; but they
“might praﬁtably learn the glphabéf in sequence.
. As soon as they become dble to talk with others,
they should become able to use a dictionary in
“looking for words they hesr and wish to’ learn for

themselves,




Important Words fo be Learned

As soon as the students have learned the words
which are needed for greeting and ordinary conver=
sation, they should be taught the words that are
needed at the Post Office and in stores, etc. They
should be taught how to introduce two people and
what to say when they are being introduced to
others. They need to know the words to use when
accepting a present and when presenting one.

Possessive Case

It is important that the beginning students
will use the correct form of the possessive case.
In this as in verb forms and the third person singu-
lar, they should learn the correct form the first
time they use it in class.

Objective Case Instead of Nominative Case

The students should be given'mur;:h experience in using the
objective case correctly. They should know when to say the
following: ' -

between you and me to me to him to her fo them

to John and me you and | he and | John and |

Tallin'g Time

An e easy way to teach fE”an time s to begin with the
hour hand on the numbers; then teach the minute hand by 5‘5,
fhen use befare and after; then half past.

- Color Wt:rds

The wards fo desc:ribe color may be needed very early in
‘the lessons. The time to teach them is when they are needed.
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Opposites and Synonyms

The students should be helped to understand that many words
sound the same but have different meanings; and that there are
many words which may be used to give the same meaning.

Slang and Expressions with Special Meanings

The students may frequently be puzzled by the words which
are used to mean something entirely different from the logical
use. The wise procedure would be to explain what the expression
is meant tomean.

The Definite and Indefinite Articles

The teacher should make sure that the pupils use the
articles correctly.

Due to certain mis=pronunciations that are far too common=-
ly used, these lessons were prepared without using the articles
at first, or until the adults have begun to talk rather fluently,

The definite article is the, The sound of the e at the end
depends upon the sound which is used at the beginning of the
word thet follows. If the sound is a consonant, the letter e uses
the sound of the a in alone. | a

the book = the door the man the United States
the used book

If the sound is one of the 15 vowel sounds which occur in

~our words, the final e of the uses the sound of e that is in eat.

- the orange  the apple  the hour the honorable man
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The indefinite articles are a and an. The an is seldom
spoken incorrectly; but many speakers give to the a sound of a
in ate instead of the sound of a that is in alone. The dictionary
gives a clear explanation. The only time that the indefinite
article a is given the sound of the name of the first letter of the
alphabet, is when it is in a position of emphasis. In the above
sentence the indefinite article is in a position of emphasis. This
little word is seldom in a position of emphasis.

In English, we say words in the easiest possible way. The
articles usually are a part of a phrase. They are like parts of a
long word. They run into the other words of the phrase much as
syllables of iong words run into each other. More effort is required
from a speaker who speaks the indefinite article a as if it is the
iraportant syllable == or the important word == in a phrase.




CHAPTER 3

READING

Many adults, particularly the native born, who join the
reading classes already have had experiences which will aid
them greatly. They may have been reading the numbers on
houses, clocks, speedometers, und the like. Some of them may
know the names of the letters of the alphabet and can say them
by rote. Most of the pupils have been recognizing the signs at
street intersections and on the highways. Perhaps some of them
can print or write their names and addresses. All of these experi=
ences are foundation for learning to read.

C Iéar;Speegh

Most progress will be made if the teacher discovers during
the first session whether all of the students can make all of the
language sounds correctly. The teacher can hear mispronuncia~
tions while the students are speaking in group response and can
secure correct sounds without havmg to make any mdlwdugl
criticism.

Some of the mistakes are likely to be subshtuhans of con=
sonant sounds. jastead'of thrusting the tongue slightly between
the teeth for the two th sounds==this, think--they may let it
touch behind the upper front teeth with the result that instead
of saying this, with and think they may say dis, fink, wit or wiz,
Instead of closing the lips to make the w sound, they may "let The
lower lip and the teeth make the v sound so that instead of saying
water and what they may say vater and vat. They may fail to
make the hsound that is made before the w in words which begin
with wh==what, when==so that lﬁSi‘éfjd of saying hwat and hwen

they say wat and wen,
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Mistakes in vowel sounds usually are due to a habit of
holding the teeth so close together that the mouth cavity cannot
take the changes in shape that are required for production of
English language vowel sounds,

In the following words, which name things that may be
made available in the classroom, are 34 of the 40 sounds that
occur in the words of the English language: =

this mouth shoe jacket
here chin  watch  window
is boy vase whistle
book girl ring  tape.
pencil  cup seat measure

The six sounds which are missing are the vowel sounds
that are used in air, ask, on, talk, walk, old.

First Reading Habits

When people are not reading, their eyes may be focusing
in any direction; but while they are reading their eyes focus
upon words. Because the words of the English language are
written from the left to the ﬂghf the eyes facus algng the
lines from left to right. |

Pecple who have learned fo léﬂd éfflclenﬂy can think
the meaning at the instant their eyes focus upon the words.

Moreover, their eyes can focus. rapldly qlang the lmhs.

~ When ihese two hcibﬁs have been developed to capacity,
n— is pcs&ble ﬁ:sr people fo read as rapldly as ’rhey wish fo read.

The Leff-fc—nghf Eye Hdbli‘

The eye hqblf'@f left=to-right movement
along the lines should be established before
the adults begin to learn the names of things.
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This new habit is easily developed through
the use of short sentences which have the same
words at the beginning and a different word at
the end.

, I This is a
The teacher reads=-first silently, then

aloud==the following sentences, each of which
is printed on a sirip of oak tag or heavy paper:

This is a pencil.
Here is a pencil.

The fea@her, WIthuf mgkmg any effort
to teach the word pencil, cuts: the last word
from the sentences, substitutes a pencil, reads
both of the sentences using the ab|acf as if it
were a word, and asks'the students to "read"

the sentences with all talking together. 7 .
o : T . Here is a .

- Next the teacher calls attention to the
first letter of this and here and for a moment.
keeps the two words covered so that the students
will realize that the second and the third words

-are i‘hé sc:me in: bc:fh s:F fhe seni‘ences. ,

The feqcher fhen ht:lcls a b;n:k where the
pencil had been and asks the students to say the
sentences. = In this group response the adults
should speak sp@nfaﬁegusly The teacher juggles
the two sirips to make it necessary for the students
to look at the first word of the sentence befcsre
they see the c:b|ec:t at the end o

The fea;:her uses c:i'her ab|ecf5 at the end
of the sentence until the Ieﬁ—i’a-rlghf hgblt
has bEQun to develop.




The teacher then begirs to secure instant
association between the printed word and the
object which is represented by the word.

Association Between the Word and Its Meaning

The teacher who wishes to make sure that the associations
between the words and their meaning are fostered from the
beginning, must be sure that the students are using the words
in their talk so that the meaning will already be associated with
the spoken word. Then the students must see the printed word
while they are thinking its meaning. The teacher accomplishes
the desirable associafion by putting a printed word with the
object which is being named. The teacher can secure the direct
association between the word and its meaning while he is
securing the lefi=to-right direction for the eye focus with sen-
tences which have the same words at the first of the sentences
and different words at the end.

The beginning should be made with objects to which the
printed word is easily attached.

Securing close association between words which do not name
things is less easily accomplished. However, much may be done
through meaningful repetition and through dramatization in which
the action is suited to the words. Action may be used to show
the meaning of such words as: or;, in, under, up, down, walk,
run; adjectives and adverbs; words of color; et cetera.

Checking to be Sure of the Meaning

As soon as two words have been taught, the
teacher should check to be sure that the pupils
are remembering the two words. The teacher
needs at least four sentence strips, such as:=




This is a pencil.

Here is a pencil. Thie is
This is a book. s =9
Here is a book.

The teacher holds the sentences up one at
a time for the pupils to read aloud silently then
aloud in group response.

If the teacher hears a mistake, she can make
the correction in an impersonal way by again
placing the word and the object together.

Here is a

Another way to check is to supply sach
student with slips on which the first three words
are printed and have the pupils complete the
sentences from boxes of words and objects. The
teacher picks up fwo or more sentences, juggles
them, and asks the students to read. This is a

Checking may be varied by having the
students let a senteiice or word or phrase show
through a slit in a marker. In a few seconds, the
teacher can see the work of a dozen or more
members of the class.

Reading aloud is an excelleni aid. The
teacher's reading will serve as o model for the =
students to imitate. The student's reading will
furnish evidence of what they are accomplishing,
and both they and the teacher may know whether Here is a
there are mistakes in the silent reading which has

preceded the oral. /J
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Methods in Vﬁﬁh Words are Lem&e\ﬂ

At first the students will legy” throYgh what has been
called the "sight" method. The lgQpers ore told the word
while their eyes are focused upon 11, whai they are seeing
and what they are hearing is becaMing dd%ociated with what
they are thinking. After they hayé& hod @ few repetitions of
the experience, they think the meAhing When they see the word.
In this sight way the learners can Squire d fairly large vocabu-
lary.

However, the teacher must 1@t dep®nd entirely upon sight
learning: for no one can become prygicient in reading until
he can recognize words without hgVing 19 be told what they are.
Every efficient reader has learned ”\rough phonics. If no teacher
has tayght it to him, he has workgd qut @ system by himself.
Unfortunately, in working out his @wn syStem, he can make mis-
takes. No mistakes need be mady hy teAchers, for they can
learn what to teach,

In the first session the teache® can Pegin to use phonics
whien she shows the students how ty Blace their name cards in
the alphabetical file, how to use me of the letters as clues
to help remember, where to file tp® words which are learned
in the first lesson. In these experfShcess the students are learn-
ing to make use of the alphabet lgftyys, In other words, they are
taking the first steps toward becorflihg aPle to recognize words
without having to depend upon softeone &lse.

The teacher is taking the neAt step When she calls attention
to the sounds of the letters of whizh the Words are made. The
teacher San avoid making the misf@hgs which result in confusion.

The ABC or alphabet method, to which reference is some=
times made, is g combination of tp® "sight" and what might be
called a spelling method. The legther was tald a word at the

time that he learned to spell it. (f he knew the megning of the
- word when he again saw it, he wy# teading.
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The best way to begin learning to reAy ig Q I’U N
see the word as a whole. It has been provty, thAt \,«ff/
a child sees his first word (stop) much as p jeyg
the face of a clock. It may be made up gt d
straight or curved marks and he may knoy Y2 IQ(L,/
letters. He recognized STOP because he hyarg
someone pronounce the word while his ey grg
focused upon it. He probably knows whef 1} Mgy a n
If he knows some of the letters of the alp/ypet hy r/
may be able to tell someone what the letffy o2 ~
and the familiar letters that he sees may pY|y LI™
to recognize the word when he sees it at A yiffs'\ Over
ent place or in adifferent size type. H¢ hign
even recognize it capitalized or printed #hyyryf”
in lower case (Stop, stop). )

People who are learning to read can lyary Lr;_e, '
fo see and remember a long word quite a; Yysily
as a short one. This fact was demonstratgd gy
years ago when a group of children learn/¥ 0{ r(
blacksmith=shop as readily as they learneA VA . —
Since then, teachers have been using "gA\ti/
ence charts" in which phrases and short sZhgh &y
have been learned with no difficulty. J

Jak
The important thing is to be sure thy* yy1q

students have the meaning in their minds M1y C

they hear the words upon which their eysZ yya f/lgﬁq_/

focusing so that direct associations are mA#%,
between the sight of the words and the m#%ings

Eye Movement

We can learn to see the words along Y& |Ihg5 of print
because of a pulsating movement which i7 W fthin she eye, a
movement during reading as continucus o7 e pQyting of the
heart.
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We can get some idea of what is taking place if we observe
closely while we tap a pin on a hard surface. We realize that
for an instant between tappings, the point of the pin is at rest,
There is just such an interval of rest between eye pulsations.

It is during the intervals of rest that sight occurs. Indeed,
during the intervals of motion there is no sight at all. [f the
pulsations were slow enough, everyone would be blind at least
part of the time. We are able to see because the pulsations are
so rapid that they merge. As a result of the merging, we have
what seems to be continuous vision.

During reading, the eye focus passes along the lines from
the left to the right. The importance of this left=to-right move=
ment should not be underestimated. No one knows how many
people have failed to read because no one discovered that they
did not at the right time learn to look along the line from left
to right; but instead, tried to remember the words they were told
without their having iearned to sound through a new word from
left to right, letting their inner speech help them become dable
to help themselves "make out" the words. Moreover, no one
knows how many people read slowly word=by=word because they
did not learn to think the meaning of the words while their eyes
were focused upon them,

The left~to-right movement of the eye focus along the
lines is easily detected, but the pulsations are not seen without
the aid of special apparatus. However, it is possible fo observe
some of the results of the movement by means of a mirror set
at an angle so that one can see the eyes of someone who is
reading. The eyes of a rapid reader seem to leap along rather
than to move slo!/ and smoothly.

Although people began to study eye movement nearly a
hundred years ago, it was not until Thomas A. Edison had in=
vented the kinetoscope that apparatus was devised to take
photographs of eye movement during reading. For more than
forty years it has been possible for anyone to study photogrephs
of eye movement.
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Early in¥gfigdtors proved that while reading occurs the
eye focus is PPy xjly fixed, The period of rest during which
people can s¢® Was Sqlled the fixation pause. The amount which
the eyes can 7Y, qgf V5 during one fixation pause was called the
field of visio/™ ThZYy demonstrated that during the instant of
fixation the gy N g8 along a wide field of vision, More=
over, they prA\wd thyt the eyes can see along the lines as
rapidly as the tgAgst can think, Furthermore, they proved that
the fastest redgrs YSyally remember more of what they read than
people who ;@ the words while they are reading, and
that people v/hb he/Novhce the. words are likely to forget the
first part of ¢ lyny #Snfence before they reach the end and must
re~read in orfy by Re sure of the meaning.

None of tpis ficonvenience will be experienced by people
who train the™zl\# 10 read rapidly from left to right along the
lines and to fNigk Ny Meaning at the instant the eyes focus upon
the words.

The Alphab‘e}\

The ad’lis Wi can say the letters of the alphabet
by rote are ¢ Ay Sp the way toward learning to
read, They Ay mgking 19 of the 25 consonant
sounds which 42 y#0d in English words, 10 of
the 15 vowe| Wyhd? and two of the 4 dipthongs.
However, thé) Arg making the tongue adjustments
that are reqyted ¢ four of the sounds which are

missing in th® ;A of the alphabet letters. The P

only entirely \gW fQngue movement o be made
in producing Y2 &0 sounds is the thrust of the
tongue betw/Y, Y2 teeth for the two th sounds
that are in % Qhé‘@.

The ad’l} styAents should learn to recognize
the names of 4,2 |#Y!s in the same way that they
are to learn Wofds, They must hear the word while
their eyes or® fPoySed upon it and make repeti-
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tions until they recognize it without hesitation.

The students must be quite as familiar with the

lower case forms as they are with the capitals. The
Mmost economical way to secure this familiarity is to

have the students print each letter while saying it

a__ U .a
b B4
c Ce¢
d; Iy

wiih their eyes focused upon it

The exercises through which the students learn

to name the letters may also be made writing lessons,
for the written letters closely resemble the print.

Manuscript writing is like print except for three

|effers, the a, the g and the q.

The first letters to be learned should be the

Seven which are alike in both upper and lower case:

Qo Cc, Vv, Ww, Xx, Zz, Ss. The next shouid ke
the six which are nearly alike: Kk, Pp, Yy, Jj, U,

— X G = 15T (RO

Qg- The two most difficult to make =- a, g ==
should be left to the last.

People who read must know the sequence of the

letters ss that they can readily locate the letters in a
filing system or in directories and dictionaries. The

teacher can give experiences which lead to skili in

Sequence by having the daily attendance record kept in
q file where ali of the letters are easily seen and by having

= Q 70 |0 3 |3

the pictures and words filed in boxes or enveiopes that

are labeled and always kept in alvphcbeficcl order.

Inner Speech

People who are learning to read need to know about
inner speech, for it is through inner speech that word

recOgnition occurs.

The sound of a word is so closely associated with its

meahing that when we are thinking, our speech muscles
tan produce the words which we are using in our thoughts

N-(><é<C‘-+m>UQUQZK““?\‘C——IG}—HWUOW)>

N X Xig iK€ +io

Qimost as if we can hear ourselves think.
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We can hear our inner speech whenever we listen to hear it.
While we dre reading silently we can hecr ourselves pronounce
every word. Some aegree of this inner pronunciation may be
detected by nicely adjusted instruments even when no movement
of iips or tongue or jaw is evident.

The students will become canscious of their inner speech if
the teacher asks them to retain the answer to a simple arithmetic
problem until he gives a signal for them to speak. Suppose the
problem is to add five and five. The students wili find that they
hear the ten before they are asked to speak the word.,

The speech muscles, although they can produce the word
upon which the eyes are focused, do not have to completely
pronounce it; and they will not do so unless the reader's eyes
remain focused upon it.

When the reader sees a new word, his eyes and his mind stop
reading while his speech muscles begin to produce the word. Then
as soon as the mind has fitted the meaning of the word into the
meaning of the sentence or the phrase, the eyes and the mind resume
their progress along the line. But if the eyes remain focused upon
the words, the eyes and the mind do not resume their rapid progress.
When this occurs, the inner pronunciation associations may become
so strong that the reader develops a habit of pronouncing every word
that he is reading. |

People who hear themselves pronouncing the words are reading
much moreslowly than is necessary, for it is possible to read much
more rapidly than the speech machine can manufacture the words.
In fact, it is possible to read at the rate of thought, provided that
the eyes and the mind do their full part in the reading process.

Unfortunately, the speech muscles have the uncanny faculty
of producing a word even when the reader is not thinking the mean-
ing. For example, we can pronounce catkick. But because there
is no meaning we are merely pronouncing what appears to be a werd.
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Pronunciation of words is not reading. It is just saying words.
Reading is thinking the meaning of the words upon which the eyes
have focused. The first reading should result in habits which make
it impossible for the speech muscles to produce the word before the
mind has secured the meaning.

The way *o accomplish this is to make sure at the beginning
that the learners let the eyes focus upon the words only long
enough to secure association between the sight of the word and
its meaning and then move quickly away from the words.

There are two ways of taking the eye focus away from the
words. One way is merely to lool: up, either to make repetitions
or to read aloud to a listener. The other way is to iet the eye
focus pass rapidly on to the right to deal with the on=coming words,

Phonics

Everyone who reads without having to be tol: what the new
words are is making use of the sounds of the letters of the alphabet.
This use of the sounds of the letters in ieading is phonics. Phonics
should not be confused with phonetics. Phonetics is the science

of sounds as we use them in s peecﬁ.

English is an unphonetic language. Its 40 sounds make use
of 26 letters, only five of which are phonetic in the sense that
when the eyes see the letter, the voice can give the sound that
the-letter represents in the word. Moreover, although nine
letters each have only one sound and five others have only two,
there is much duplication. For example, the letter a uses nine
sounds; the o is used for ten sounds; the c Is used in cent, cake,
musician, church, school and chagrin. The five vowel letters
(a, e, i, o, v) represent fifteen vowel sounds; four dipthongs;
and the cbscure, neutral sound which occurs in thousands of
unaccented syllables and is spelled by all of the vowel letters
in such words as alone, taken, pencil, lemon, circus. This
neutral, obscure vowel is spelled by e and a in the definite
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anq indefinite articles the and a. The two artisles are frequently
mispronounced by people whose teachers failed to teach them that
the definite article uses the sound of e only when the occurs before
a vowel sound and the indefinite article never uses the sound of the
name of the first alphabet letter.

People who are beginning to read cannot cope with the sound
duplicatio ns that are represented by the five vowei letters and the
v when it represents one of the sounds of the letter i. Fortunately,
the iearner can cope with the consonants, for the 25 sounds have
21 letters to use.

The iearner is helped greatly because of a principle which
operates in articulation of the sounds in English words. While
the language has been developing through the centuries the
tendency seems to have been to let the sounds come in the easiest
way possible. For example, busyness is now biznis; through ence
used the sounds cf g and h; know once used its k sound and may
have used the three sounds of the diphthong ou-ow. B that as it
may have been, ot present all of the English vowels come from an
open throat and the consonants result from obstructions which are
set up by the various muscles that control speech. In a high per-
cantage of our words the: vowel sound comes between two consonant
sounds; and if the consonant sounds are made correctly, the needed
vowel sound results from the changes in shape of the mouth cavity
while the speech muscies are making ihe adjustments from one con-
sonant sound to ancther. Observe how the different values of the
same vowel letter seem to come almost accidentally where the
dashes are used instead of vowels in r=m=-mb-r, t=l~ph-ne,
t=l=gr=ph, sk=l-t=n. Words are more readily recognized when the
reader meets them in a sentence. In a s-nt=nce th- m-nd =s
=lr==dy th-nk~ng th- m--n-ng; ~nd =f th- h=b-ts ~re g~=d, th-
m-nd =s w-rk~ng =l-ng th= l-ne t= g~t th- m=-n-ng =f th~
r=st =f th- s-nt=nce. Note that the vowel sounds seem to come
in between the consonants even when the words begin or end with
a vowel, as in this sentence: Y=- c-ns=-= th- -pple.
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Phonics operates through inner speech. [t begins to develop

the first time an individual is focusing his eyes upon a word or a
letter while he is hearing the sound which is being spoken. It
cantinues to develop if the one who sees and hears the letter or
word, also speaks it. Any one who can say the alphabet letters
while his eyes are focused upon them has already developed an
inner speech response to the sounds of the letters, for the names
of the letters are words.

In the names of the alphabet letters are 10 of the 15 vowels
and 19 of the 25 consonants.  The missing vowels are in these
words: at, air, her, walk and look. The missing consonants are
in these words: go, sing, she , this, thin and measure. However,
the adjustments which are needed for the g and the ng are in the
k sound; the adjustments needed for the sh and the zh are in the
| and the ch sounds. Thus the only speech adjustment that is not
being made is the thrust between the teeth for the two th sounds.

The teacl ' the learning time and thereby reduce
the effort and - ved, by being sure that ever, *tudent has
had experiences through which he has learned at least nine essen-
tials.

l. During the first sessions the students should prove that
they know all of the letters, can make all of the
language sounds correctly, and can use the letters
as clues to help them remember the sentences and

- words that they are learning. |

2. In the words which are used for the reading lessons,
the students should develop the proper amount and
kind of inner speech response to the nine letters
which never use any sound other than their own (b, k,
I, m, g, r, v, w, 2); to five letters (d, f, j, n, y)
which use their own sound at the first of words; and
to the two letters which spell the sounds at the first
of these words: this, think, she, when.
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3. The students should realize that when two or more conso-
nant letters have no vowel sound between them, the consonant
letters blend together to make up the consonant elements of the
word. Only one blend is unreliable. It is the sc. In words like
science and scene the c is "silent."

4. The students should know that seven consonant sounds are
spelled by two letters: (1) ng which is also spelled by n in words
like ink, (2) ch which also spells the sound of k and sh in words
school, Christmas, chagrin and Chicago, (3) ph which spells the
f sound, (4) sh which is spelled by s in sure and sugar, (5, 6) th in
words like this and thin, (7) wh of which the h sound is articulated
before the w so that when is hwen.

5. The students should learn that in addition to the 9 letters
which never are used to represent any sound other than their own,
5 letters are never used for more than two sounds. The 5 are: d,
which uses t in some words that end in ed; f, which is its own sound
except in one word (of); j, which is its own sound except in a few
foreign words; n, which helps to spell the ng sound in words like
'sing and ink but is its own sound at the first and at the end of all
words; and p, which spells the f sound when it is with h (phone).
When the students come to one of the five letters, they should
try one of the sounds and if it does not result in a word that fits
into the meaning of the sentence, they should try the other sound.

6. The students should know that they may need to ask for
~ help when the come to a word which has in it at least one of the
7 letters: ¢, g, h, s, t, x, y. However, they may learn certain
facts about these troublesome letters. For example, in consonant
blends with | and r the c always uses the sound of k (class, crow)
and the g always uses its g sound (glass, grow). In all consonant
blends the s uses its s sound and the t uses its t sound. When gh is
in a word the gh uses no sound. The x nearly always uses either
ks or gz (six, exit). The y at the first of words is its y sound.
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7. The students should use the left=to-right eye hubit when
they come to a new or a forgotten word. They should ignore the
consonant letters which the speech muscles find difficult to
articulate, such as the k of know, the | of talk, the b of thumb,
the n of column, the p of pneumonia, etc. Moreover they should
ignore the vowel leiters but let them come out betwee n the con=
sonant sounds as they seem fo do in thousands of words.

8. No rules should be considered if there are any exceptions.
Instead, the students should learn by "sight" the words which are
not readily sounded with the aid of inner speech.

9. The students should realize that in due time they can
get help from dictionaries and will be able to pronounce words

through knowledge of the diacritical markings and the keys to
pronunciation, |

The teacher can begin training in actual phonics in talk
about the sound which is at the first of a name. For these
reasons,  the letter m should be used first.

i. The students should see the letter in a word
which is familiar. If no student's name begins with
m, there is always Mr. or Mrs. or Miss.

2, The m is one of the letters which the
pupils can always use in learning new words.

3. The m sound will be made correctly even
if it becomes necessary to make the sound without r:
its being in a woerd. Always the lips remain closed |
throughout the production of the m sound, so thatno
one is likely to put a vowel sound either before or
after it as frequently happens wher the sound of b or
| or k or others is spoken as if it may be speiled by
buh or luh or kuh. Such inaccurate articulation
makes it impossible for a student to hear a known




word if his inner speech produces inaccurately

buhuhlackuh instead of black.
The safe wéy is for the teacher to avoid %

making the sound but rather to speak of the sound. .
For example:

N

I. When referring to the name sounds of the
22 letters which use their sound in the letter say
something such as: -00k

the sound of ==~m~===
the sound of the letter ==w=w=m=-
the ~=====- sound

2. When referring to the 4 letters of which
the sound is not used in the alphabet:

-eil

ot sl i

the sound of g that is in go

the sound of h that is in what

the sound of w that is in what

the sound of y that is in yes |
‘ this y uses one of the sounds of the lietter i.

-0X

3. When referring to the 8 sounds which are
spelled by two:letters:

?

the ng sound that.is in sing

the ch sound that is in church

the f sound that is spelled by ph

the sh sound that is in she .

the th sound that is in this

the th sound that is in fhin

5 the wh sound that is hw in when

the s=-or the z=-~that spells the zh sou 'd
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Reading

The first lesson is an informal test in which the students
and the teacher find whether the pupils are already reading
some of the signs which are to be seen on the streets and
whether they are recognizing the letters of the alphabet.

In the second lesson the students talk about things which
are in their classroom so that the teacher can be sure the students
are using in their talk the words they are to see in their first
reading lessons.

The teacher uses the form of sentence which is to be used
while the students learn to think the meaning at the instant their
eyes focus upon the words and to see the words along the line of
print from left to right.

In the next lesson the students see the word af the same
time they see the object which is named.

They see the word and the object in a blank space at the
end of sentences which are alike at the first of the sentence but
have different words at the end.

In the next lessons they talk about nine letters which are
used in the words, naming the letters.

Although they do not talk about the sounds of the letters,
they nevertheless are making nine of the consonant sounds while
they name the letters. Moreover, while the pupils are doing the
memorize d reading which is done in just one of the lessons, they
are making two of the two-letter sounds, th in this and ch in aich
(h), and six of the vowel sounds. In this talk about the letters,
the valuable automatic sound response is developing to the 9
letters, the th and the consonant blends, tr, nd and rd.

e
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Lesson |

Determining What the Students Already Know

The first lesson might well be a matching
exercise {o determine what words the students
already know. For this purpose, prepare sheets
of signs which the students see occasionally or
regularly. Ask the students to draw a circle or
otherwise mark the words he knows. If it is im~
possible to have a sheet for each student, have each
one show you the words while you check them off
from an alphdbetical list,

Also, have sheets of alphabet letters printed
in mixed order=~or else have single letters printed
in both upper and lower case. Ask the students to
tell you the letters he recognizes. To say the alpha-
bet is usually not a condlusive test, for many can say
- the letters without their knowing what each one is in
both upper and lower case.

O o g—xX——oKQ=——oo0 oo

L
S

For the students to recognize the letters is
important. At first they use the letters as clues
while they are remembering the words at which
they look. Soon, they use the names of the Ietters
in talk about the sounds of the letters. - ~

gt o e
PRI PR RSSO N AP st -

It is equally important for the students to
make the language sounds correctly. If they are
pronouncing the word correctly they are making
the sounds correctly==and the reverse. The teacher
may learn about any mistakes that are being made
through listening to the talk about the signs and
hearing the students say the names of the letters

of the alphabet. This is possible because the names
.. of the letters use so many of the language sounds.

N<X=SsS<C—unIOoO9TOoOZErXR——ToOoMMoOm>>

N< XS < ~0n=a
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In the first lesson the teacher may begin to
make sure that the eye focus is moving along the
lines of print from left to right. In order to
accomplish this have two slips printed on heavy
paper or on the chalkboard with the first words
of two sentences.

This is a

Here is a

Hold some object at the blank space and "read"
what would be a senience. The students will readily
memorize the two senterices. However, they must
look at the tirst word to be sure which sentence you
expect them to give when you ask someone to tell
you the sentence that you are holding up=-or point
to. The students focus upon the first word and the
eye focus passes over the twr wor !~ "5 see the vbject.

This is a rapid reaction. The student's eyes
can see the three words and the object in lightning
speed. However, the =sye movement is definitely
from left to right. " |

After each student has read both of the
sentences which are completed thus with things,
put a printed word in place of the object and next
to it so that the learner sees the printed word at
the instant his eyes focus upon the word ~and-object.

Do this with these four words: book, ball,
bird, #rain. Have the pupils read the sentences
many times.
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The reason for using these words is: the students should soon
learn to use the alphabet letters as clues and they should soon
learn to react to certain definite letters and combinations of
letters so that when their eyes focus upon the letters, their
inner speech will begin tc produce the sound or sounds. This
is the skill upon which independent reading depends.

In the four words are a number of the phonetic elements
of the words of the English language.

The students may as well write the four words singly and
in sentences. However, they should not spend any time in cur~
sive writing until they have learned to make the letters, They
should use the print form of a not the manuscript form. They
must read the printed a. -

In order to force the students to read rather than merely
glance and then "guess" at the sentence, pick up the sentence
while the students cannot see which form you are using.

If any student does not know any of the words, tell him

at once and make no comment that might make the pupil feel
as if he is not being successful.

Lesson 2

Talk About the Letters of the Alphabet

| Distribute to each adult a copy of each of the
four words,

Have the students talk about the words but have
them merely glance at the word and then look away

from the word while talking about it.




Use such sentences as these:

Book begins with b and ends with k.

Ball begins with b and ends with i,
Bird begins with b and ends with rd.
Train begins with tr and ends with n.

Furnish typed sentences which are like the
sentences that have been used in the talk, and tell
the students that they may look at the sentences and
say the words that are used and that they may say
them while you are saying them.

Have this sort of group response for a few
repetitions. Then ask for a member of the class
to read one of the sentences.

| The sentences are to be read aloud with the
reader looking at the members of the class and the
‘ teacher. However, the teacher must make sure that
; the student glances across the words of the sentence
] before he begins toread it aloud.

All reading is a silent process. The eyes focus
upon the words and the mind remembers or recognizes Ba%
the meaning. But, if the student continues to look at
the words while he is saying them he is likely to
pronounce them one=by-one. If he does so, he is
reading at his rate of talk. This rate is far too slow.
He may as well learn to read as rapidly as he needs
to. He can learn to read rapidly or slowly. His
rate will be slow if he continues to look at the words
while he is speaking them.

-
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The teacher asks the students to talk about the ietters that are
used in the words. Practice writing the letters that are alike.

The next fo be practiced are the letters which closely
resemble each other: Kk, Pp, Yy, Jj, Uv, Qgq; then i,
Ff, LI, Tt, Ee, Dd, Bb, Hh, Rr, Nn, Mm; and finally Cg, Aa.

The teacher should explain that if the students have been
saying the letters, they have been learning something of value
for their reading.

Using a name, the teacher should show how the letters
are connected by a flowing line and how some of them-=b,
o, v, w==are connected by a bridge=like line.

Each student should be furnisned with his name written
on lined paper so that he can see which of the letters are full
space, which are half=space and which extend below the line.

The teacher may need to show the adults how to hold the
pencil iooseiy and how to let the hand glide along the line in

an even movement.

N
;
!
k.
I
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i

In the talk about the letters which are in the four words,
the students are using the leiters as clues to help them remember
the words. They also are using the t and the h to distinguish
between this and here. In addition to using 6 of the 21 consonant
letters, they are beginning to develop the automatic sound re- -
sponse upon which inner speech is based. They should see th
as a unit because the two letters spell one of the two-letter
sounds == ch, ph, sh, th (this), th (thin), and wh (hwat). They
are learning sometF\—ng that will make it possible for them to
recognize words through using the sounds of the letters of the
alphabet. In this early lesson, they are seeing and articulating --
in their inner speech =~ five sounds which are spelled by their
name sound (b, h, k, |, r) and the important two th sounds.
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Because the sound of b and k and | and r is included in the
name, from this lesson forward whenever the students see one of
these four letters in a new or forgotten word, their inner speech
will begin to produce the sound. This will happen with the
entire word whenever the eyes focus upon any of the consonant
letters which are in the words that the students look at over and
over again. Moreover, the students are developing the valuable
automatic sound response to some of the consonant blends (ir,

rd).

Lesson 3

Continued Talk About Letters

Ask the pupils to let the word begins show through a slit
in a marker. (To make a marker, into an oblong piece of paper
cut a slit which is slightly longer than the words).

Ask for someone to tell you == and the class =~ that begins
begins with b and ends with ns. (Secure the answer ns because
the ns blend is usually nz in sound; andthe students should develop

automatic sound response to nz before they meet ns -- ds in sense).

Ask fhat everyone Iook at the word wh||e saylng the b and' |
the ns. Show the sentence »

Be gins begins with b and ends‘With ns.,

Have the sentence read in group response and individually, with

a rapid pre=reading silently before the students look away from
the text to read aloud. (If anyone seems to have forgotten the
words he is to read aloud, make it clear that the thing to do is

to glance again at the sentence to be sure of the whole sentence.)
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Do the same with with, and, ends.

With begins with w and ends with th.
‘And begins with a and ends with nd.
Erds begins with e and ends with E‘f‘.

Through using these sentences in this way the students have
used a fifth consonant which never uses any sound except its name
sound. (The w is silent'in saw because the mouth remains open
after the ah sound of a; but in such words as grow the lips close to
make the wsound.) Thus, inner speech is developing for the w.
This automatic sound respense operates in words with wh == what ==
even though the h sound is spoken before the w sound == hwat,
hwich, hwo,

Also, they are developing inner response to th, which
requires the tip of the tongue to be thrust slightly between the
teeth for both sounds == this, with, thin breath.

Moreover they are having o repetition of nd and are udding
the consonant blends, nds which - always ndz.

Do the same with this, i, here,
This begins with th and ends with s.
Is begins with i and ends with s. -
Here begins with h and endsw.i_-fh_[_e_'_.

Through this talking and reading éilently and aloud),
the students have added 4 letters —- h, s, £, w, == to the 6 which
were used in the earlier lesson (b,d, k |; n, r) Thus they have
talked about 10 of the 21 consonant letters and 3 of the 5 vowels.
(Ignore the g unless someone asks about it. Answer that g is a
letter that has many uses in English words. ) B

The students are hearing two sounds for s -- endz, this.
Be reminded that in English we make the sound that is the
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easiest to make; so that the s or the z sound comes easily when
we are making the other consonant and vowel sounds correctly.

Lesson 4

Learning Words in Meaningful Situations

Have pictures of dogs of various sizes. Put one pictured
dog in the incomplete sentences such as were used in the first
lesson and remind tiie students that their eyes see the first word
and recognize it as either this or here, then pass rapidly over -
the is and the a to the picture. Then put the word dog over the
pictured dog, and have the students read the sentence srlently
and then aloud in group response.

et e e s Srr e T e e

Ask for volunteers to read to the class. (Be sure of the
silent reading which is to precede the oral. Requrre a glance
so that the reader will know which sentence he is to read. To
avoid guessing make it mpossnble for the reader to know wh|ch
of the senfences he is about to read.) |

1 A T e R 2 St e & Tee

Have at least IO completed sentences prmted ~~or typed =~
on heavy poper. Juggle them, and let the volunteer student
pull one out, look at it ond then reod it aloud o

Afany mlstokes are mode, put the sentence os:de for
additional repetltlons., (Moke no crltlcol remorks )

The 10 sentences will be:

This is a book. ..a ball...a frain...bird...dog
. Here isa 1] N | 1] v" v 1"
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Have four line drawings of a tree with a dog near it. Have
one dog drawn to be definitely big, another definitely little,
another merely white, and the fourth definitely black.

Place the big dog at the end of the first one and another
at the end of the two unfinished sentences. After the group
reading of both, place the printed word big over the big dog and
and have the sentences read - - first by the group and then indi-
vidually when the reader does not know which sentence he is about

to read.

Do the same with little, white, black.

Have 10 printed == or typed == sentences in order to make
enough repetitions for the students to feel confident about the

new words.

Lesson 5

Using Letters in Spelling Words

Explain that fhose of the sfudents who wish to write must
also be able to spell correctly; and that learning to spell will
be an easy matter if they memorize the letters which are in the
words they are learning to read. -

Explain also that when they hear certain sounds they can
write cerfain letters. For example;, ball is made of three conso=
nants and one vowel letter. The b and the two I's are the three
consonants and the a is the vowel letter. Ask the pupils to co~
serve that the lips are pressed together while you are making
the first part of ball, that the lips open and the sound ah=-ah-ah
comes from the trat then the fongue goes to a place just Eannd
the upper front teeth whlle you finish with the | sound. Say
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that in all words of the English language whenever we hear either
of these two sounds =-the sound of b and the sound of | == we can

use the letters; but we have to remember that there isa letter to
represent the ah sound,and here are two |'s at the end; and if
we wish to remember the spelling of a word we must make a few
repetitions, aloud and v ‘tten.

Take each word in the same manner, thus:

In bird b and r and d may be used in spelling.

In train the tr and the n may be used.

In here the h and the r may be used.

In"with the w and the th may be used.

In"and and end the nd may be used.

In‘Eg'g-lns the b and g and n may be used.

In this the th and the s may be used.

In bock the—E may be used but the students must not be
told that they can use a k when they hear the k sound.

In ends and is the s uses the z sound. (At this
stage in spelling, the students should not be puzzled
by the sounds which are spelled by more than one

letter.)

- (The students should make.all of the steps
which are listed in the chapter for.,speliin,g.) :

Other words in the environment may be
taught in the same way. A printed word may be
attached to the table, the desk, the chair, a
wmdow, to various arhcles and utensils..

All of these words may be put at the blank
spaces of the two original sentence form:

This is g —m=—=—————,
Here is g =====- ——
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At an early time the unfinishedsentences
shouid use the definite article, as:

ThiS iS the 0 oot et €% ) ey S St -
Here is the ======w- —

Soon they might read:

Here are S — —— - - - -. xf
Here ara fhe ---------- . E

These changes make it necessary for the
students to be alert in their silent reading. (The
teacher should make sure that each reading of a
sentence is correctly done, with no incorrect
habits developing. )

S T S AT Y 1 e . -

At all times, the teacher should give help
when it is indicated.,

P - Lesson 6

“Sounds of the Alphabet Letters

‘With pictures or obieCts or things that may be touched,
} teach car, bench, girl, tree, pump, city, country, boy.

oAb T AT, A eIz T T et

| " Have the students talk about the letters whichare used
at the beginning and at the end, being sure i« :se the conso-
nant blends. (Note the nch, and the ty and 1. ,.)

Explain that there are two kinds of letters: a, e, i, o, u,

which are vowel letters; and 2l others which are consonants;
that all of our words are made of just the 26 letters; and that

(A
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the letters have sounds as well as names.

Have the students talk about the two kmds of letters in the
words as:

Cor is made of two consonants and one vowel.

Car is spelled by a c, an « and an r: c=a=-r, car.
The ¢ uses a sound of k. -

Black is made of 4 consonants and one vowel.

The vowel sound in black is one of the sounds of a.
Biack is spelled by bl and a and ck: bl-a=ck, black.
The k k at the end is ‘spelled by k.

The ¢ in black has no sound.

In this talk the students use the words whlch they are to
see later in their readmg. |

The ¢ in cnty uses one of the sounds of s.

The ¢ c in country uses the k sound.

The ¢ in bench {;elps to spell the ch sound

When we are learning to spell bench, we need fo know

that the vowel sound is spelled by e.
We can hear the b ond The n ond the ch ben ch bench.

In the new words of thns Iesson there are two more Ieﬁers

" that may be used to speII the word when the Ieorner can heor the

sound. The two letters are m ond i3 (pump)

o Lesson 7

More Words to be Taught From Symbol to Meaning

" The following words should be ’roughf by plocmg the prlnted
word near or upon the picture or the thing that will make it
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possible for the meaning to be in the mmd when the eyes focus
upon the word:

house, store,post office, blue, brown, green, zebra,
orange, purple, red, yellow, corn, hair, squirrel, ax

The students may select words from boxes or lines along an
upright surface and make sentences for each other to read.

~ The best way is to use sheets of sentences that have been
multiplied on a mimeograph machine.

Copying the words would be excellent writing practice.

By this time the left=to~right eye habit shouid be established
and the students should be doing rap-q snlent readmg and under-
standable oral readmg

In,the words which have been taught are all of the vowel
sounds and three of the four diphthongs. Only the u (you, ee=~00)
is missing. All of the consonants are used. ‘There are many con-
sonant blends. Thus the students are becoming equipped with a
phonics foundation that will make it possible for them to become
able to recognize the words they are to meet in their reading.

" Lesson 8

Words Taught in Méaningfui'vSituquOns :

Most of the words that have been taught are names of
things which may be touched or pointed out. A few are descrip-

‘tive. A few are words of action. Other types of words are needed
by the students before they begin to read the books, magazme= and

newspapers. that are available.
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Some of these others words are:

in, at, on, by, under, over, to, go,
get, see, saw, seéen, gm, you, we,
he, she, it, they, them; and so on,

Begin with some of the first seven. For
these, have the printed word where it is not
seen until it is in a meaning®ul sjtuation and
use it first in a phrase with known words, For
example, have a printed sentence on a strip of
paper but with something covering the new
word. Or the strip may be folded to show all
of the sentence except the word tc be taught,
The sentence might well be such sentences as:

This pencil is on this table.

The book is in the desk.

The man is by the door,

The woman is at the window.
- The paper is under the table.

At the same time, show the word and have
the object at the exact spot. Then study the word
as other words have been studied; and read the |
sentences in group response and individually.

~ Words which describe action should be seen
in connection with the action, Pronouns may be
made clear through dramatization,




Lesson ¢

Sounding New or Forgotten Words

The left=to-right movement of the eye focus across the
line of print should become the habit whenever the students
are studying a new word or are trying to remember a word they
may have forgotten. The students should have developed auto-
matic sound response to the nine letters which never use any
sound other than the name sound (b, k, |, m, q, r, v, w, 2)
and to the five letters which never are used for more than two
sounds (d, f, |, n, p) and to all of the consonant blends except
sc (because of such words as scald and science). When they |
meet a new word they should go through- the word rapidly sound=
ing the consonants but permitting the vowel sound to come when=-
ever there is a vowel letter {or two vowel letters in some words).
In some words such-asbasis, both vowel letters are representlng a ;
sound. In most words, one of the two vowel letters is silent. * In o
some words the ou and the oi~-or the ow and the oy--are used to
spell a dlphthong. e e :

There are other phcnetlc tacts that the students wi II Use as.
they advance in thelr readlng power.., T R

The students do not need to bother W|th the det'lnlte sounds

~ of the vowel letters. The vowel sound seems 1o come of itseif

through the open throat in between the consonant sounds. ' (Mote: N R
r=m=mb=r, sk=l=t=n, t-l-ph-ne, =lph=b-t, s-p-r-nt-nd-nt, | L
: r-pr-s-nt-d) However, the reader must be thinking the meaning,
trying to get the ideas from the text, so that when his inner
speech produces a word, he will recognize it because of its
fitting into the meaning of the sentence,
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Lesson 10

Using the Dictionary

The work that is done in the first lessons with the letters
of the alphabet is the beginning of dictionary skill. The
students should know the sequence of the letters. In order to ;
be helped by a dictionary, one must be able to turn quickly :
to the letter with which the word begins, and to pass on to the
letters which follow the first letter.

Two things are sought in a dictionary: the meaning of a
word and its pronunciation. There may be several meanings
for any word. The reader has to choose the meaning which fits -
info the sentence. In order to secure pronunciation help, the
seeker has to be familiar with the key to pronunciation, At the
‘proper time, the class members might have contests to determire
how qunckly a word may be located. - - :

N U g T SRR

After the students hcve completed these lessons, they
should be ready to begin reading books. There are many
~ books which:are interesting. In choosmg the first “books, .
~ select those that have rather large print and sentences which - }
are short rather than long, and Imes of prlnt that are no more g
than four or five mches in Iength et o :




CHAPTER 4

WRITING

Adult students will come to the writing
class either to improve their penmanship cr to
learn to write. Procedure for improvement would
omit some of the preliminary experience for people
who cannot write their names, but otherwise would
be much the same.

The teacher should have the foliowmg eqmp-
ment: a chalkboard or heavy paper fastened to a
smooth upright surface; chalk or a soft, black
pencil; the capital letters of the alphabet stretched
along the wall with the small letters dlreci'ly under-
neal‘h ‘

Each student should hqve ||ned paper cmd a
sharp pencni

For two reasons the beglnmng should be made
by printing. | '

l. Curswe wrlhng letters closeiy resemble B
the print except in the way they are joined to-
gether. Maruscript writing letters are like print
except the three letters: a, g and q.

2. The students read print and sometimes
are requested to print their names.

The names of members of the class should be
put on the chalkboard, first printed then in cursive
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writing with the letters directly underneath,

The teacher calls attention to the capitals
at the first of the words, indicates how both the
lower and the upper case letters resemble print,
how some of the letters are twice as high as others,
and asks the students to point out the letters which
are exactly alike in both upper and lower case.
(These will be 0, ¢, v, w, s, x, 2)

The students should practice the o in both
heights; then the others.

Whether the students are interested in improvement or
in first experience they will make the most progress in the
shortest time if they practice making the letters in seven

different categories, and in sentences.

|, Half=space, un=bridged letters: a, ¢, e, i, m, n, r,

- One man can run six races.

2, HalfI-Spac'e_qnd bfidged~|efters; b, o, y,_‘w.,

Some worms weave webs.
N One=space létt'eu;jsifﬂ/yiit'ﬁ’(ﬁ__i'ldob_:;f*‘lo:',ﬁzh,‘ koo

The bus is black. The Bar»fs bldck.'

4. One=space pointed letters: d, t.

We must write words,
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5. Above and below the line: f.

A fish fin fell off.

6. Below the line and pointed: p.
The pump pumps water.
7. Below the line and looped: g, |, q, z.

You may get a quart of frozen juice.
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CHAPTER 5

SPELLING

Spelling the words of the English language
would be a simple matter if we had 40 letters in
our alphabet instead of only 26. With 40 letters
each of them could represent only one sound. All
any one would have to do would be to make sure
of the ability to hear and write the letters which
spell them.

Much of the present dlfflculty is caused by
the five vowel letters: a, e; i, o, u. The five

letters have to represent 15 vowel sounds and'4

diphthongs. Moreover, there is much oupllcahon.

For exqmple, the same sound is spelled in 6 dlffer-

ent ways in church, word, first, her, learn, and
myrtle; and Tn thousands of ~ unaccente-a_s;llables
the oBscure, neutral vowel value is spelled in 5 |
different ways, as in alone, taken, pencil, lemon,
circus. The letter o is used for 10 l_dnfferent sounds

~inold, on, one, corn, look, room, word, oil, out,

Iemon. —he Ietter a-is used for- 9 dlflerent souncl_ln

ate, air, at, ask, father, walk, cause, learn, alone.

Two of the s sounck of the Ietter i are spelled by the

| consonant letter y.

Much less dnfﬁculty is caused by the consonants
for the 21 letters have to spell only 25 sounds, and 13
of the 25 sounds are always spelled in the same way,
so that when we hear the sounds we can know what
letters to write. The 13 sounds are the b, d, h,.
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m, n, p, t, w, y, th (this), th (thm), and wh (hw as in
when).

Of the 12 remaining sounds , seven are spelled in only two
ways. The seven are: f as in telephone, g as in eggs, | as in
gem, s as in cent, t as in lookea, v as in just one word of, and
ng as in ink.

‘Moreover, the g and the t and the v always are spelled
by g and t and v when those scunds are at the first of a word;
and three other sounds ==ch, y, z=~are spelled by ch and y and
z when these sounds are at the first of words. The I3 and six
add up to 19 sounds which are always spelled by their letters
at the first of words. Two sounds==ng, zh (spelled by s or z)-~
are never used at the first of words. The four remaining sounds=-
f, i, k, s—=are the source of trouble because the f sound is
spelled by ph, the j sound is spelled by g, the k sound is
spelled by c and g and x, and the s sound is spelled by c, Adults
who are |earning to spell might, with profit, remember that the
four sounds at the beginning of ¢ word require close attention to
the spelling of the word. |

Adults who expect to spell correctly may proflt by another
fact about some of the consonant sounds, Five sounds--g, h, s,
sh, ch=-are spelled by their letters when the sounds occur at
the end of words, as in dig, hurrah and oh, this and dress, wish,
church. This five with the 13 sounds wh—h always are spelled
by their letters adds up to |8 sounds whlch use letters that may be
used in spelling. o |

Another fact is heipful. Thousands of words are easier to
spell because so many of the consonant blends are spelled by the
letters which spell the sounds.

Thus the real spelling trouble is caused by the five vowel

letters and five of the 2| consonants. The five troublesome con=
sonant sounds are spelled by k (can, queue, kite, six), z (eggs,
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xylophone), ch (chin, cello, picture, suggestion), sh (she, sure,
ambition), and the zh sound which is always spelled by s or z
but never by zh.

Fortunately, the five consonants are somewhat more reliable
when they occur in consonant blends.

The first.step in learning to spell is recognition of the
letters, and in ability to hear and to speak the 40 language
sounds correctly. The teacher can make sure of the three quali-
fications during the first sessions of the class by following the
suggestions which are in the reading and writing sections of the
manual. If the suggestions are followed, the pupils have a keen
interest in learning to spell.

' The follownng facts may help the teacher to secure good
spelling:

I. Every syllable has at least one vowel letter; and,
because of the vowel duplication of sounds, everyone who
spells correctly has had to learn which of the vowel letters=-or

the consonant letter y=—occurs in the word,

2, Learning to spell is much simplified when the learner
knows dbOUf the sounds whuch are always spelled in just one way

3. Accurqcy in spelllng results from maklng enough repe-
titions for the Iearnlng to become permanent. -

4, Spellnng rules which have exceptions have no value;
the economical way is to be able to spell the word instantly

~ without having to spend any time in trying to remember a rule

and make allowances for its exceptions.

5. We learn to spell by learning to spell.
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The essential steps in learning to spell are:

. Use the word in a sentence.

2. Name the letters while looking at the word, noticing
which vowel and which consonant letters spell the sounds of
the words.

3. Look away from the word while naming the letters.

4, Clse the eyes while naming the letters.

5. Write the word a few times, giving attention to the
principles of good penmanship. |

6. Let the muscles which are used in writing make the
word "in the air" a few times.

7. Spell the word a few times either aloud or in inner
speech.

8. Write the word=~or spell it aloud--when someone hds
pronounced it.

9. In aspelling test, write the word or spell it aloud.
In following these steps‘in learning to spell, the learner

is doing what everyone has to do if he is really to learn to Spe“
that is, he is seeing the word and using it over and over again

. while its meaning is in his mind. In the ninth step he is using

the word again in order to cement the learning.
When a pupil knows that he can use certain letters to spell
certain sounds, he can decide just how many repetitions he must

make in order to be sure that he has learned the word. Thus he
need not use time and energy in words which he can learn easily.
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Much time and labor may be conserved if the students are
given an opportunity to write the words of a spelling list before
they begin to learn to spell them. While someone is pronouncing
the words, the students should write only the words which he knows
he can spell correctly, He can then learn to spell the doubtfuls.

This manual takes it for granted that the pupils whe are
iearning to read will also wish to learn to spell. Reading and
spelling may be learned together . It is possible for the students
to learn to spell all of the words which they are learning to
recognize in their reading.

Learning to spell is like learning to talk and read, in that
only a few words are learned each day, and the essential repe~
titions may be provided in periodical review.

Peopie who are talking already are using the sounds, and
with proper attention, they can readily learn to hear them and
to write the letters of which words are made. ' : '

Spelling may be achieved easily rxovnded fhe !earner is
willing to make use of sight, sound memory, repei'ahon qnd
review. .
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CHAPTER 6

TEACHINE ARITHMETIC TO ADULTS

The primary purpose of beginning arithmetic 2
experiknces for adulis is to provide instruction that
will assist them in the acquisition of some fundamen-
tal number concepts, knowledges, and skills that
will be of immediate use, and which will serve as
the foundation for arithmetic work in more advanced
stages. [In the begmnmg or.foundation program,
adults should acquire some mastery of arithmetical
content. For example, adults should learn to count,
to read numbers, to write numbers, and the like.
However , mastery of content at this stage is
secondary to the |mportant aim of providing foun-
dahon axperiences. :

.he arithmetic mqi'ernals provnded in the six
lessons below are not desngned to be a complete

~ course in begmnmg arithmetic for adults. It is

expected-that teachers will expand on these materials
'and provide additional arithmetic. experiences for the
adults. However, there is one very important prin-
ciple to observe and that is all materials introduced | qu—
should relate to the everyday problems of adults. A A
careful attempt shouid be made to adapt the materials O
to the interest and needs of the adult students.
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Lesson |

Counting

How many?

One square

Two squares

Three squares

Four squares

| . Five squares

Six squares

Seven squares

Eight ‘squargs’f

Nine squares .|

Ten squares [

I.  Draw 2'squaré‘s5hé|;e-.'

2, Draw 3 squares here. -

i 3. Draw 4 squares here. -

4, Draw 5 squares here.




Four squaras | [{2]]{3]|4
Fivesquares || |1 2]]3][4]{5
Six sijuares {2 {3]]4]]5]] 6
Seven squares L] 2113 4]l 5|6
Eight squares L 112]f3][4]15][6 8
Nine squares L1121 3]|4]]|5]]6 8
Ten squares ({21814 415116 8 10

Draw 2 squares here.
Draw 3 squares here.
Draw 4 squares here.

Draw 5 squares here.

Draw more squares to make 6.

Draw more squares fo make 7.

Draw more squares to make 8.

Draw more squares to make 9.

Draw more squares to make 10.

N
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Lesson 2

WRITE THE FIGURE

Write te.= Tigures in the boxes below. The dots show
where ¥ ‘zegin each figure.

Jlz13l4]5]6]7]8[9]w

i
i

Look at the 3 rows of s;quares.

/12|38 |4]|5|6|7]|8]9]0]
(T2l ialisl sl 17181191201

b 1]22]23|24| 25| 26| 27]28] 29]30]
|. Count the squarés;ip'.fhie first row. There are
 squames, " SRR

2, Are theré'|0‘quarés in the .sevggn'd_ ‘r'o‘w‘,r too?

‘3. How many squares do you see in the thlrdrow'?

4. How many rows are there?

‘5. In rwe rows of 10 squares there are ~ * squares; in
three rows of 10 squares there are: squares.
6. Two I0's are . Three 10's are
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LESSON 3
THE NUMBER CHART

11211 3| 41 5] 6 71| 8| 9110

1M 12 |13 |14 1516 |17 |18 |19 | 20

21122 |23 |24 | 25|26 |27 {28 |29 | 30

31 {32 |33 |34 |35|36|37 |38 |39 | 40

4] |42 | 43 | 44 | 45| 46 |47 |48 | 49 | 50

51 {52 |53 | 54 | 55|56 |57 |58 |59 | 60

61 162 |63 | 64 | 65|66 |67 |68 |69 [ 70

71 (72 |73 |74 | 75(76 |77 |78 | 79 | 80

81 {82 |83 |84 |85]|8 |87 88|89 | 90|

Lot lo2 | 93| 94| 95| 96|97 | 98|99 |100

L 1. -In the first row the numbers be in with | and end with

2. In the next row the n‘uv,r‘rjbers'_ begin Wit“h Il and end with

: | 3. In the last row the numbers begin"wi.fh 9! and end with

4, There are rOWs.

5. Count the boxes by tens. Write the numbers.

o , 20, 30, |,

' , 100,

A B 6 Aomby L e £ o R 85 AT A A B 1 B 5 5% 4 AT T T T A T B A AT TR e e ey G T P12 T T G e S I S S Ny S e e P
R s e D S B S SRR =5 TR e :~.\:-.-f~§ e L) e PR e s i 5



Lesson 4

WRITE THE NUMBERS
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Lesson 5

Telling wa Many

Count the dots. Write
the missing numbers.

° e o l. 3anddare 7

® 6 o 4 and 3 are

® o ® o 2. 5and 4 are

~ 4and 5 are

3.~'5 and 6 dré |

Gand5are

- When you say or think 5 and 6 are Il, you are
‘adding. . You may write 5 and 6 are 11 this way:
5+6=Il. The sign + means "add, "-or ' ‘and. "

The Slgn = medns "are" Or “equqls RPN A

= 4 Counr these dofs erte tne mlssmg numbers

8+7—. 7+8-~.~.-—. —

5 Counf these dots. erfe the mlssmg numbersa.

| :_(3{ ol 9+5=i; o 5+9-
o 0||® O] - -

Joe has 9 pennies and 5 pennles.v He has B pennles in all.
9+5=14. ~ | |

i You can write 9+5“|4 thls way ? 5. i -
. | +5 +9 tells fhaf 5+9‘ e
L 8+7= . 5t6= _5+9= G, 4+5=

. ' . f T
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BASIC ESSENTIALS CHART FOR A ‘

LITERACY EDUCATION PROGRAM |

Arithmetic
First Stage
For the beginning adult, arithmetic consists in the mastery
of:
l. Number concepts for:
(a) Many
l (b) Few
‘ (c) More

x (d) ,l;ess

’ (e) Bigger
i (f) Smaller
(g) Longer

(h) Shorter

(i) Heavier

2. To count by rote to 100

eIy o e e s A S AT B e e i s e e e s e LT LR e AT i TR Z S 1 e
e T F ORI e I LA 2t W i SEE R g A A R S S i e A e S N o i S Rl s i s st L5 S e e

3. Give opportunities to count by objects to 100
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4, To read number symbols to 20

5. To write number symbols to 20

6. To add = through 20

7. To take away ~ through 10 4
8. To know whet addition and subtraction mean
9. To know the symbols for "from" and "and" 5

10. To understand regrouping (give and take)
ll. To be able to apply numbers to simple life situations
12. To be able to use arithmetic flash cards and other simple

devices.

Second Stage

At the second level arithmetic should consist of the mastery
of: |

l.  Number concepts of:
(@) How many more
(b) How many left :

(¢) Twice as many

(d) Half as much
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(e) Fractional parts %, %

(f) Measure sense (as high as ... as deep as ... as long
as, efc.)

(g) Time sense =parts of day, night and seasons

(h) Comprehension of estimate (about how many, how
few, how much)

To count by rote to |,0C0

To be able to count by hundreds

To read number symbols to 1,000

To write numbes symibols

To count by two's to twenty

To count by fives, tens to 100

To know automatically addition combinations

To solve simple one=step oral ‘problems in addition

To be able to read the date on the calendar, day, week,
and month

To apply these number concepts to real life situations
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Third Stage

For the third level arithmetic should consist of:

I, Review and constant practice and frequent drill in the
90 addition combinations

2, Review and constant practice in counting, reading and
writing of number symbols to 1000

d Counting objects by 2s, 5s, 10s, to 100 and by 100s to
1000 ‘ '

4, Number concepts of:

(a) top (f) slower
(b) bottom (9) wide
(¢) heavy (h) narrow

(d) light (weight) (i) near
(e) faster (j) far
3, Introduction of time:
(a) Seconds, minutes, half hours, hours
(b) Telling time by clock
(¢) Time in relation to movement and distance

(d) Sun time and sun didl




I0.

14,

(e) Shadow time

() Months of the year

Beginning of subtraction

Multiplication tables of 2, 3, 5, and 10

Division of 2, 3; and 5 = fractional parts (1/2, 1/3, 1/5)

Learning the names of and recognizing pieces of money
(learning to make change)

Buying and selling in relation to multiplication and
division

Being able to make, read and solve one and two-step
problems

Learning how to keep records of buying and selling,
spending, profits, weather, units completed and books

read

Learning how to keep scores, time and attendance, and
schedules

Being able to read and write the day, daté, month and
year

100
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READING AND WRITING

First Stage

Reading:

For the beginning adult,reading should consist of:

|. Getting ready to read. This means the adult must be
trained and given the opportunity to express himseif
in complete sentences. He must be able to tell what
he has seen or heard in complete sentences. (See the
sample lessons in the first part of this manual. ) | ,,g

2. He must be able to listen with understanding to
simple 3 or 4~step directions or a simple story.

3. He must be able to use simple reading in his daily |
activities.

4. He must be able to retell a simple story.

5. Recognition of a few written symbols such as his name
and the names of his classmates, the labels on familiar
objects in his daily life.

6. Memorization of simple materials.
7. Matching pictures and words and pictures and phrases.

8. An interest in books and a curiosity in written material
such as posters and signs.

9. Telling an original story from pictures.

10. Ability to master simple puzzle pictures.
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Writing:

For the beginning adult writing should consist of:
I. Writing his own name and the name of his city or town,
2, Forming letters in manuscript writing.
3. Holding chalk, pen and pencils correctly.
4, The ability to write words for number symbols to ten.

5. The correct writing posture,

Second Stage

Reading:

During the second phase, reading for the adult should consist of
the ability to: | | '

|. Read simple experience charts about everyday acfivities.
These charts may be rich and varied.

2. Retell in his own words what he has read.

3. Dramatize whdt he has read.

4. Match objects, pictures, colors, phrases and short simple
sentences.

5. Match phrases and sentences with chart.

6. Recognize flash card phrases.
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7. Match ideas with pictures and pictures with chart ideas.

8. [lllustrate by free=hand drawing what he has read.

9. Use proper eye movement from left to right.

10. Read from line to line and retain sentence and story
meaning.

Il. Read without lip movement.
12. Read silently and orally. f
I13. Proper way to hold book.

4. Find stories by page numbers.
15. Listen quietly while others read.

: 16. Read simple readings in book form,

v Writing:
¢ During the second phase writing should consist of the ability to:

f I. Copy from the biackboard, chart, or book several short,
! simple sentences. :

2. Read and understand what he has copied.

3. Write from dictation several simple phrases or sentences
consisting of chart or book reading vocabulary. |

4., Have an awareness of letter order and sounds in words ]
and parts of words (this is spelling readiness). i
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5. Know and practice the proper way to hold pencil or
chalk, to place the paper on the desk in the correct
writing position, the correct line movement from left
to right across the page.

6. Correct formation of letters.
7. Write on a line or lines on the paper.
Many adults have developed writing readiness before enrolling in

the adult education class. Therefore, it is possible to teach cur=
sive writing at this level.

Third Stage

Reading:
During the third phase reading should consist of:

|. 'Reading aloud with proper pronunciation, enunciation
and inflection. |

2. Reading silently with correct reading habits and giving
oral interpretation.

3. How to use a book.

4. Understanding and interpretation and retelling of
reading matter.

5. How to read songs.

6. Dramatization of reading materials.
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7. Reading, following of simple directions.

8. Giving simple direction, in written content.
9. lllustrating stories following written content.
10. Making a group mural of a story in sequence.

Il. Write an original story and read to class.

1Z. Match chart phrases, flash cards and pictures to chart
story.

i
s
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13. Reading a 2 = or = 4 line sentence.

14, Evaluating a story.

Writing:

Writing during the third phase should consist of:
I. Review of letter formation.
2. Review of correct writing posture, holding a pencil

or chalk, placing of paper and writing with or without
lines. |

3. Review of correct copying from blackboard, chart or

book.

4, The correct use of spelling and writing in original
sentences of reading materials.

5. Writing of a short paragraph from dictation with a simple,
familiar vocabulary.
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6. Writing individual, original, simple invitations, friendly
letters, requests, thank you notes, stories and directions
in the correct form.

7. How to write and address an enveiope.

8. How to mail a letter.

9. Writing experience stories.

10. Writing simple evaluations of stories and experiences.

Il.  Preparing a household budget.

12. Keeping simple household accounts.

Spelling:

Formal spelling should be introduced during the third phase.
z_ Lists of spelling words should be given daily and immediately used
in dictation and later in original sentences. Spelling lists should
not contain unfamiliar and unrelated words.

The authors feel that formal phonics may be introduced at
this level. Informally, phonics may be introducec at either the
first or second level. At any rate attention must be given to
letter sound and order and syllabification. In teaching spelling
the following procedure is suggested:

I. Teacher slowly pronounces word, adults repeat.

2. Teacher explains word and illustrates with sentences;
she may call for other illustrations.

3. Teacher pronounces word again, emphasizing syllables
and spelling each, adults repeat.

106
3"1& 37




4. Teacher writes word on the blackboard, emphasizing
the difficult parts (ear and eye training).

5. Adulfs trace word with fingers while spelling.

6. Adults trace word with finger while spelling with eyes
closed so as to visualize letter and sound order.

7. Teacher asks for sentence illustration again.
8. Teacher erases word and adults write it.

?. Teacher quickly corrects all mistakes.

Health:

Health should be a definite part of a well organized
literacy education program. [t should be included in the
instruction at all levels. For example, at the first level, adults
should be taught the formation of good health habits and amtudes.
At the second level, instruction is designed to give the adults
complete mastery over the health habits learned during the first
phase of the program. The teaching of health concepts to adults
requires maturity and sensitivity. It should never take the
form of "did you wash behind your ears this morning’ approach
Most adults will know the "correct thing to do or say" and will
be very cooperative in trying to improve themselves. The third
level is the time for beginning training in individual responsibility
for the group and appreciation and evaluation of community needs
in the field of health and sanitation.
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Science

Basic and Elementary and Social

First Stage

At the first level no formal work is done in science. How-
ever, un aleri intelligent feacher will overlook no opportunity to
make the adult sare of the world around them. Many of the
adults would huve had experiences which would make this part of
the program easy. There will be many opportunities for informal
scientific experiences. Walks, talks, field trips, songs and games
present very many good opportunities for guided science experiences.
Adults come to literacy classes knowing a great deal about our gov=
ernment and how it functions. These understandings can be built
upon for training in citizenship and public affairs.

Second Stage

During the second phase science instruction should consist of:
I. What the world around us looks like
(@) Land
(b) Water
(c) Sun, moon and stars

(d) Tree, flower and food plants
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(e) Animals
(f} Wiid animals, near our homes
{g) Wild animals we read about
(h) Water animals, near our homes
(i) Insects that we find
(j) Birds near our homes

2. Ci’rizénship Education i

(a) Duties and responsibilities of citizens :

(b) Privileges of citizens

(c) Voting requirements for citizens x

!

(d) History of major U. S. events

(e) Democratic principles upon which our democracy is ;

founded i

() National purpose goals

Third Stage

For adults studying during the third phase science should
consist of instruction, experiences with and experiments about:
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The‘ environment and how it affects people:
(a) Geographic characteristics
(b) Climatic conditions
(c) Natural resources
(d) Water and its power
(e) Light and heat
(f) Soil and its importance
(g) Conservatizi

(h) How men work and live

110

O v e




SELECTED REFERENCES

Cass, Ann W. Adult Elementary Education. New York: Noble %
and Noble, Publishers, Inc., 1956. 275 pp. $4.50. B

. Live and Learn. New York: Noble and Noble, |
Publishers, Inc., 1962. 53 pp.

D'Amico, L. A., Fattu, N. A. and Standlee, L. S. An Annotated ;
Bibliography of Adult Literacy Training Materials. Bloomington,
Ind.: Institute of Educational Research, Indiana University,

1954. 90 pp. $1.00.

English Language Research, Inc. Anglophone Recordings of
English Through Pictures. Cambridge, Mass.: Research, Inc.
About $24. 00.

At e B A e BTN LA R

ORI R

Griffin, Ella W., Caliver, Ambrose, and others. Home and Family -
Life Series. New London, Conn.: Arthur C. Crofis Publications.

Caweslior 4 L-'&":.?.Lﬁ;,‘.;:-;«'3.1‘-“‘-.1;»:'7\ e

A Day With the Brown Family. 33 pp. 25¢
Makirg a Good Living. 27 pp. 25¢

The Browne -t School. 23 pp. 25¢

The Browns and Their Neighbors. 14 pp. 25¢ i
Workbook in Learning to Read Better. 4l pp. 35¢ :
Language Workbook. 83 pp. 35¢
Reading Placement. 4 pp. 35¢

@ 0 0.0 0T Q

New York City Board of Education. Resource Materials in Civic
Education for Adults. Curriculum Bulletin No. 7. The Board,
New York, N. Y., 1958, 146 pp. 50¢.

Smith, H. A. and King, L. . | Want to Read and Write " ustin,
Texas: The Steck Co., 1951. 128 pp. 88¢.

m o
ERIC | 119 -



The National Association of Public School Adult Educators,
1201 Sixteenth Street, N. W., Washington 6, D. C.:

a. Public School Adult Education: A Guide for Administrators
and Teachers, 1956. 156 pp. $2.50

b. When You're Teaching Adults, 1959. 24 p 40¢

c. Counseling and Interviewing Adult Students, 1961, 24 pp.
$1.00

d. Inservice Training for Teachers of Adults, 1961, 24 p $1.00

e. How Adults Can Learn More = Faster, 1961, 48 pp. 50¢

U. S. Department of Health, Education, and Welfare. Social

Sgcu\'ity Administration. Bureau of Qld Age and Survivors
insuiance.

A Harvest of Hope. Cartoon Booklet. OASI-38-C, 1962.
Washington: The Department. |llustrates survivors

insurance protection under the plan for farm migrant
workers.

A Social Security Card For You. OASI=86, February, 1962,
Washington: T!:ie Department.

Bill Davis Gets A Social Security Card. OASI-84 A, 1960.
Washington: The Department. Booklet designed for use
in adult reading classes to help explain old age and
survivors insurance under the social security law,

in Other People's Homes. Cartoon Booklet. OASi=24=A,
1962. Washington: The Department,

R e L e i e e e T T o e S SR R e Al M e it e T
Tt il L CGUERE A S r A R : EE AL

Ward, Betty Arnett. Literacy and Basic E]e w ucatio
for Adults. Washington: U. S. m_o%%rgcaho; n, i96|5'..0use
126 pp. 55¢ |
MAY 17 1972

0 112 :
ERIC | 1420 on. Adult Education

Full Tt Provided by ERIC.




v
Lid
-
o
=

T

121




N AT et e i
S R e ARy R e

NOTES

Aruitoxt provided by Eic:

o
E



[ ot
e Al
o
=

o
IC

Aruitoxt provided by Eic:

E



NOTES

AL A

o

124

Aruitex: provided by Eric

E



NOTES

<

Q
E

Aruitea



NOTES

st tr e

Bt

o
IC

Aruitex: provided by Eric

E



S A e | e .

(7
bded
fom
o
=

Aruitoxt provided by Eic:

Q
E



NOTES

ot

P T S A




NOTES

T S SR S e e N N e T e ey s n— i F— ' ERTEE B
. ; SR e o b S L S e s T S s e T S B B S ROl e L bl S e e T oy .
! e P ST

R T Y

&




NOTES

i 8 e e A

Ra—_

<

¢
3
H
.

SQ
E










